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Investments in student support services that encompass single mother needs can 
influence postsecondary degree attainment and increase earning potential that can lead to 
benefits, including economic self-sufficiency and poverty alleviation (Alssid et al., 2002; 
Gault, Milli, & Cruse, 2018; Gault, Noll, & Reichilin, 2017; Graham & Bassett, 2011; 
Kruvelis, Cruse, & Gault, 2017).  Despite the benefits of single mothers' college degree 
attainment, they are least likely to earn them (Gault et al., 2018).  In the United States, 
8% of single mother undergraduates earn a postsecondary degree within six years of 
enrollment compared to the 49% of women who are not mothers (Gault et al., 2018).   
This phenomenological qualitative study explores the use of a two-generation 
approach in community college education for single mothers as a pathway to a degree or 
certificate attainment.  The researcher explores four research objectives: (a) 
demographics of single mother students, (b) barriers, (c) enablers, and (d) the two-
generation approach.  Human capital theory (Becker, 1964), social capital theory 
(Bourdieu, 1986), and self-efficacy theory (Bandura, 1977) serve as the foundation for 
this study.     
 The researcher used Interpretative Phenomenological Analysis to evaluate and 
interpret single mother students' lived experiences as participants of a two-generation 
program.  The findings suggest two-generation approaches using a combination of 
resources assist single mother students in obtaining postsecondary degrees or certificates. 
Recommendations offer community colleges and policymakers ideas to aid in single 
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 - INTRODUCTION 
 The values of economic mobility and opportunity remain the core of the 
American Dream (National Human Services Assembly, 2015; Pearson, 2019).  The 
fulfillment of the American Dream coupled with the human capital development 
standards of twenty-first-century modern economies is no longer sustainable by 
individuals with only a high school diploma (Pearson, 2019; The National Leadership 
Council for Liberal Education & America’s Promise, 2007).  In the United States, a belief 
exists that attaining economic self-sufficiency to achieve the American Dream is only 
obtained through education (Carnevale, Gulish, & Strohl, 2018; Pearson, 2019).  
Obtaining a degree or certificate through postsecondary education can lead to a job with 
family-sustaining wages (Gault et al., 2017; Goodman & Reddy, 2019; Kruvelis et al., 
2017) thereby, breaking generational cycles of poverty.    
 The past four decades reveal dramatic changes in the navigation of caregiving 
needs, personal lives, the pursuit of higher education, and workplace responsibilities by 
women and men (Boushey, O’Leary, & Glynn, 2013; Pearson, 2019).  Changing family 
demographics coupled with employer demands for increased skills and education create a 
need for policies and programs that aid families in achieving economic self-sufficiency 
(Augustine, Prickett, & Negraia, 2018; Buera, Kaboski, & Zhao, 2019; Lombardi, Mosle, 
Patel, Schumacher, & Stedron, 2014).  Poverty-stricken individuals, especially single 
mothers, face the issue of obtaining a job that matches unique skill sets (Green & Haines, 
2012; McKenzie & McKay, 2018).   Women comprise nearly half of America’s 
workforce (Ansel & Boushey, 2017; Law, 2020), and working single parents head 42% 
of households (National Women’s Law Center, 2017); many continue to live in poverty.   
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 Postsecondary degree attainment remains a proven path away from poverty and 
can be transformational for individuals, especially single mothers (Cruse, Milli, & Gault, 
2018).  Further, the range of learning increases as knowledge and skills pass from 
generation to generation and as families engage in education together (Cramer, 2016).  
As single mothers seek to improve their families' lives and meet necessary employment 
qualifications, tailored solutions using needs-based approaches help fill employer needs 
(Bowles, 2014).  Therefore, an opportunity exists for two-generation approaches, which 
are needs-based, to help single mothers break the poverty cycle (National Human 
Services Assembly, 2015).  
  A two-generation approach focuses on parent and children needs simultaneously 
(Annie E. Casey Foundation, 2014; Casau & Walkington, 2016; Chase-Lansdale & 
Brooks-Gunn, 2014; Jones, Waterous, & Pham, 2016; Mosle & Patel, 2012; National 
Human Services Assembly, 2015; Schmit, Matthews, & Golden, 2014).  The two-
generation approach is not a new idea (Schmit et al., 2014).  In the early 1900s, the term 
“two-generation program” was coined by the Foundation for Child Development (Smith, 
1995).  Initially, the “Two-Generation 1.0” programs emphasized parents' self-
sufficiency in early childhood education programs through childcare to education and 
employment services (Chase-Lansdale & Brooks-Gunn, 2014).  The 1980s and 1990s 
witnessed the emergence of another set of Two-Generation 1.0 programs that promoted 
high school diploma or GED attainment, employment, life skills, and reductions in 
welfare dependency (Zaslow et al., 2002).  However, due to disappointing findings of the 
Two-Generation 1.0 programs for adolescent mothers and the requirement of “work-first” 
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policies in the late 1990s, efforts to expand two-generation programs decreased (Shaw, 
Goldrick-Rab, Mazzeo, & Jacobs, 2006).    
After the fall of Two-Generation 1.0 programs, “Two-Generation 2.0” programs 
emerged to promote low-income parents and children's human capital within the same 
program (Chase-Lansdale & Brooks-Gunn, 2014).  Two-generation approaches focus on 
serving two or more generations simultaneously, emphasizing care and education, 
promoting responsive parenting through family life and leadership skills, partnering with 
mothers and fathers, providing access to education, economic support, social and mental 
health services, and using data for continuous program improvements through support 
services (Lombardi et al., 2014).  Ascend at the Aspen Institute (2012) explains the 
concept of two-generation approaches as programs consisting of the core components of 
“early childhood education, postsecondary and employment pathways, economic assets, 
health and well-being, and social capital” (para. 5).  The two-generation approach 
provides the core concepts of this study, including understanding single mother students, 
their education, and economic self-sufficiency. 
The remainder of Chapter I follows.  As detailed by Roberts (2010), Chapter I 
represents the foundation that prompts the dissertation.  The remaining sections describe 
the study's background, problem and purpose statements, conceptual framework, research 
objectives, the study's significance, and delimitations, assumptions, and definitions of 




Background of the Study 
 Single mothers face challenges in their daily lives (Duquaine-Watson, 2017). 
Individually, single mothers experience socioeconomic difficulties related to poverty both 
in and outside the college environment (Kruvelis et al., 2017).  Education and training 
needs exist among parents living in poverty, in which employment and education may 
help alleviate the challenges associated with poverty (Casau & Walkington, 2016).  In 
addition to school and childcare responsibilities, Kruvelis et al. (2017) report that of 
working single mothers, 54% work 20 or more hours per week while 43% work 30 or 
more hours per week.  Comprehensive support services, such as the two-generation 
approach, can assist single mothers (Goodman & Reddy, 2019).  The research identifies 
childcare and child support barriers to economic self-sufficiency (Lippard, 2013). 
Economic Self-Sufficiency and Single Mothers 
Economic well-being and child well-being link primarily through childcare 
(Duquaine-Watson, 2017).  Diversity in challenges and barriers faced by single mothers 
inform the development of tailored policies by public agencies to aid single mothers and 
their children in economic self-sufficiency (Casau & Walkington, 2016; Orfield, 2009).  
Another factor in achieving economic self-sufficiency is social capital.  Social capital 
combines connections, assistance, and people relationships that produce referrals, 
information, support, advisement, and money (Lin, 2001).  Social capital is the basic 
building block of other community assets, such as financial and human capital, which 




 The sharing of social capital among women enables one to capitalize on 
opportunities, opens unique employment opportunities, and builds additional social 
capital by facilitating involvement and inclusion in programs and activities (Constance-
Huggins, 2014).  Access to social capital can help low-income single women effectively 
and efficiently handle the transitions of life and aid in the move towards self-sufficiency 
(Constance-Huggins, 2014).  An individual can obtain economic self-sufficiency through 
the support of quality, affordable, and reliable childcare options provided to single 
mothers so that they may take advantage of educational and workplace opportunities 
(Lippard et al., 2013; Orfield, 2009). 
Single Mothers and Postsecondary Education and the Workforce 
 Education provides a path out of poverty, but postsecondary knowledge and the 
ability to prepare for postsecondary education frequently remain unattainable for low-
income working mothers (Povich, Roberts, & Mather, 2014).  Researchers confirm the 
capital rewards of postsecondary education for single mothers and their children through 
improved educational outcomes, health, well-being, and poverty reduction (Kruvelis, 
Cruse, Gault, 2017; U.S. Bureau of Labor Statistics, 2016).  Community colleges are the 
beginning of higher education for millions of Americans, including single mothers 
(Cooper, 2010).  Out of the 1.7 million single student mothers enrolled in postsecondary 
education as of 2015-16, 43% represent student parents (Cruse, Holtzman, Gault, Croom, 
& Polk, 2019).  Single mothers represent 44 to 45% of the postsecondary student 
population (Gault et al., 2017; Kruevlis et al., 2017).  Compared to other types of 
postsecondary institutions, community colleges have the largest number of parents 
pursuing higher education and training, in which 45% are student parents (Gault et al., 
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2017).  Characteristics of single mother students show needs overlap with non-traditional 
postsecondary students, and single mother students comprise a particular interest group 
(Duquaine-Watson, 2017; Goodman & Reddy, 2019).  Through a study of eight four-year 
colleges and universities, Karp, Osche, and Smith (2016) report that younger student 
parents need programs with specific requirements.  Two-generation approaches can 
provide single-parent students with the resources necessary for success (Mosle, 2018).    
Two-Generation Approaches and Single Mothers 
 Two-generation approaches involve an intentional commitment to simultaneously 
providing services to children and adults (Jones et al., 2016).  The National Conference 
of State Legislatures (2018) informs that for adults to be great parents and employees, 
organizations need to understand the balance between their parenting and work 
responsibilities.  Research shows quality early childhood education programs strongly 
correlate with the support of a community and economic development (King, Smith, & 
Glover, 2011).  As a result, many states establish programs and policies to address single 
mother’s needs (Povich et al., 2014).  One example includes establishing the Washington 
State Opportunity Grant program to provide postsecondary training to low-income adults, 
including single mothers (Povich et al., 2014).  A comprehensive approach funded 
through the grant program helps single mothers achieve long-term educational and 
economic self-sufficiency by covering tuition and fees, books, and supplies, providing 
unique access to transportation, tutoring, and emergency childcare (Povich et al., 2014).   
Statement of the Problem 
 Ideally, investments in postsecondary education and workforce development that 
target the needs of single mothers improve postsecondary degree attainment and increase 
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single mother earnings (Alssid et al., 2002; Cruse et al., 2018; Gault et al., 2017; Graham 
& Bassett, 2012; Kruvelis et al., 2017).  King et al. (2011) asserts that job preparation, 
which leads to high-ability, high-income employment, reinforced by friends and family, 
eventually leads to lasting scholarly and workforce accomplishments.  Economic gains 
associated with educational attainment can transform the life trajectories of single 
mothers and their children (Cutler & Lleras-Muney, 2006; Kuh, Kinzie, Cruce, Shoup, & 
Gonyea, 2007).    
 Carnevale, Smith, and Strohl (2013) estimate postsecondary education in the 
United States will be the requisite by 2020 due to more than 6 out of every ten jobs 
requiring some college education.  Single parents, the majority of whom are mothers, are 
less likely than their parent and non-parent counterparts to graduate from community 
colleges with a degree or certificate due to the challenges associated with school, work, 
child care, and home life (Dodson, 2007; Fluellen, 2016; Gault et al., 2017; Stewart, 
2018).  Addressing the educational needs of single parents and their children 
simultaneously, via two-generation approaches, could raise the education level of low-
income single parents, thus improving the likelihood of obtaining better-paying jobs and 
improving the household environment for children (Jones et al., 2016).   
 Investments in programs targeting single parent needs can improve college 
attainment levels leading to multigenerational benefits for the family (Kruvelis et al., 
2017).  The challenges of economic inequality, poverty, and economic deprivation hinder 
single mothers' economic well-being (Tomczak & Rofuth, 2015).  Without access to 
social capital and human capital networks, low-income single mothers cannot manage 
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personal life transitions, including education, and are unable to move toward economic 
self-sufficiency and, in many cases, out of poverty (Constance-Huggins, 2014). 
Purpose of the Study 
 The purpose of the study is to explore the use of the two-generation approach for 
single mothers as a pathway to economic self-sufficiency.  The study aims to understand 
the strategies to help single mothers attain community college degrees or certificates, 
thereby leading to economic self-sufficiency.  The research explores the effect of the two-
generation approach on single mother’s pursuit of a community college degree or 
certificate. 
 An exploration of the barriers and enablers to single mother’s human capital and 
social capital contributes to knowledge advancement regarding community college 
education degree or certificate attainment.   Tailored services developed by institutions, 
organizations, and community development programs help meet single mother’s 
specialized needs (Green & Haines, 2012).  An examination of two-generation 
approaches for single mother’s economic self-sufficiency can advance holistic, strategic, 
and sustainable postsecondary education support services and workforce development 
programs. 
Research Objectives 
 An exploration of the perceptions of single mother’s persistence to degree 
completion while analyzing the usage of two-generation approaches constitutes this 
study's basis.  Four objectives guide this study and are as follows: 
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RO1: Describe the demographics of participants, including age, ethnicity,  
  education level, number of children and ages, employment status, number  
  of hours worked per week, income level, and current living arrangement.  
RO2: Explore the barriers that impact single mothers’ persistence through a two- 
  generation approach in community college education to degree or   
  certificate attainment. 
RO3: Explore the enablers that impact single mothers’ persistence through a 
 two-generation approach in community college education to degree or 
 certificate attainment. 
RO4: Explore single mothers’ use of a two-generation approach for 
 community college education degree or certificate attainment.  
Conceptual Framework 
 Roberts (2010) defines the conceptual framework as “the lens through which your 
research problem is viewed” (p. 129).   Miles, Huberman, and Saldana (2014) describe 
the conceptual framework as a graphic or narrative that explains the primary constructs, 
key factors, or variables studied and the presumed interrelationships among them.  The 
conceptual framework incorporates theory, which helps guide the study.  As depicted in 
Figure 1, the conceptual framework illustrates the linkages of two-generation approaches 
to postsecondary education and job attainment for single mothers to pursue economic 
self-sufficiency.  The first objective (RO1) of the study describes the demographics of the 
study’s participants.  The second objective (RO2) explores the barriers that limit single 
mothers’ persistence in postsecondary education.  The third objective (RO3) explores the 
enablers that impact single mothers’ persistence in postsecondary education.  Last, the 
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fourth objective (RO4) explores single mothers' usage of two-generation approaches for a 
postsecondary degree or certificate attainment.  The theories outlined in the next 
paragraph serve as the foundation of the conceptual framework. 
The theories of human capital, social capital, and self-efficacy theory serve as the 
study's foundation.  First, human capital is the study of investments, individuals, 
organizations, or nations which possess an accumulation of productive skills and 
cognitive or technical knowledge (Becker, 1964).  In organizational terms, human capital 
is a combination of how traits, the ability to learn, existing performance capacities, and 
motivation share knowledge and expertise (Swanson, 2008).  Becker (1962; 1994) 
establishes the foundation of human capital theory by distinguishing general skills 
training from specific skills training.  General skills training is applicable across many 
organizations and provides the training (Becker 1962; 1994).  Furthermore, specific skills 
training helps provide the training but is not transferable for productivity in other 
organizations (Becker, 1962; 1994).  According to human capital theory, general skills 
expand individuals' productivity evenly across various organizations (e.g., critical 
thinking, communication, time literacy); therefore, skill advancement becomes 
transportable (Becker, 1962; 1994). 
 Second, the social capital theory provides a link among social systems of 
connections (Swanson, 2008).  Social capital can be achieved through family 
relationships and engagement via community networks such as schools and religious 
institutions (Lombardi et al., 2014).  In the workplace, individuals have a network of 
connections with professionals (Swanson, 2008).  Lin’s (2001) definition of social capital 
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indicates that access to social networks is necessary for individuals to perform to their 
best ability in everyday life.  
Third, the self-efficacy theory by Bandura (1977) informs that for people to 
engage in an activity or persevere through difficulty, individuals must embrace the belief 
in their ability to produce desired effects by their actions.  According to Bandura (1977), 
self-efficacy is the driving force that allows people to achieve the desired goal in 
conjunction with their behavior toward the desired goal.  Bober (2017) informs that 
attendance and success in an educational program have psychological benefits of 
increased self-efficacy.  Self-efficacy is a quality that enables the head of household 
women to assist in the rise of the household from poverty (Bandura, 1977).  Two-
generation approaches support parents and their children (National Human Services 
Assembly, 2015).  Hence, Bandura’s (1977) self-efficacy theory connects to the two-
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Significance of the Study 
 Understanding prior research and data regarding single mothers' struggles help 
determine sustainable solutions to improve support services and develop proactive 
family-friendly postsecondary campuses and workplaces that ensure single mothers and 
their children find economic and educational success.  Without the opportunity to address 
both parents and children, families become trapped in the poverty cycle for future 
generations (National Human Services Assembly, 2015).  A comprehensive two-
generation approach can remove barriers and address service gaps within programs (King 
et al., 2011). 
 Information garnered from this research can help academic stakeholders, 
policymakers at the state, local, and federal levels, businesses, organizations, and groups 
that serve single mothers to develop policies, provide assistance, and manage programs.  
Successful strategies via model programs can help build programs tailored to single 
mothers and their children's specific needs in multiple regions and settings (King, Coffey, 
& Smith, 2013; Mosle & Patel, 2012).   
Delimitations 
 Roberts (2010) defines delimitations as the self-imposed boundaries of the study 
under the researcher's control.  Two delimitations exist for this study.  First, the study 
sample consists of single mothers who have attended community college, both full- or 
part-time.  Since this study sought to include all single mother student perspectives, both 
full- and part-time student status constitute participant criteria for this study.   
 Second, the college chosen for the study must have a two-generation program on 
the campus.  This study explores the two-generation approach in community college 
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education; therefore, an additional criterion was that the college selected must have an 
active two-generation program with single mother students participating.   
Assumptions 
 Assumptions are the accepted premises for the research (Roberts, 2010).  Five 
assumptions exist for this study.  First, the interview script captured single mothers' 
perceptions of a community college and their support services experiences.  Second, an 
interview script was the appropriate tool for data collection for this study.  Third, the 
researcher assumes subjects responded honestly and accurately to the interview 
questions.  Fourth, data collected from the interviews was representative of participant 
perceptions.  Finally, the sample selected for this study was representative of single 
mothers attending a community college. 
Definition of Terms 
 The terminology and understanding of words can vary across disciplines and 
among readers.  Therefore, the definition of terms section serves as a detailed description 
of the terms and keywords utilized in this study.  The definition of terms follows: 
1. Community.  Refers to the three elements of (a) place, (b) social organizations, 
and (c) social interactions (Emery, Fey, & Flora, 2006; Green & Haines, 2012). 
2. Development.  Refers to community changes, including the use of resources, 
institutional functionality, and resource distribution (Green & Haines, 2012). 
3. Economic self-sufficiency.  Refers to meeting individual and family basic life 
needs, including clothing, childcare, food, housing, healthcare, taxes,  
transportation, and utilities with little to no government assistance (Fairfax 
County Health and Human Services System, 2018). 
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4. Human capital.  Refers to the expertise of unleashing and developing skills that 
enhance individuals, teams, work processes, and organizational systems of  
performance.  The general education, work experience,     
 innovative development, well-being, and other skill sets and   
 experiences of an individual (Green & Haines, 2012; Swanson & Holton III, 
 2009). 
5. Lifelong learning.  Refers to the accessibility of various education and training 
resources for individuals throughout their lives (Finegold, Gatta, Salzman, & 
Schurman, 2010). 
6. Social capital.  Refers to creating and using networks as assets for individuals 
concerning weak- and strong-ties (Bunn & Wood, 2012). 
7. Sustainability.  Refers to a community's ability to organize development options 
into the priorities that best fit a community, including all social, economic, and 
environmental resources (Green & Haines, 2012). 
8. Two-generation approach.  Refers to the creation of opportunities that address 
children and parents' needs simultaneously.  The approach consists of the core 
components of “early childhood education, postsecondary and employment 
pathways, economic assets, health and well-being, and social capital” (Ascend at 
the Aspen Institute, 2012, para. 5). 
9. Workforce development.  Refers to the comprehensive collection of onboarding, 
recruitment, mentoring, coaching, training, and professional development 




Understanding the struggles of single mothers provides information for the 
creation of sustainable solutions.  Education remains the most productive path out of 
poverty and upward economic well-being (Becker, 2010).  Quality childcare and 
education experienced by children support children's early development and positively 
impact parents in the workplace (Adams, Rohacek, & Danziger, 2010). 
 Chapter I represents the foundation of the study and prompts the chapters that 
follow.  Thus, Chapter I provides the study's aim through the study's background, 
statement of the problem, purpose statement, research objectives, and conceptual 
framework.  The study's significance, delimitations, assumptions, the definition of terms, 
and summary add further context to Chapter I.  The following chapters provide support 
for the study. 
 Chapter II consists of the literature review, which presents a historical context of 
single mothers, today’s postsecondary education system, two-generation approaches, and 
economic self-sufficiency.  Chapter III defines the study's methodology to include the 
research design, population and sampling procedures, interview protocols, data collection 
plan, data analysis plan, and summary.  Chapter IV describes the data analysis results, 
presents the data collected and analyzed, and shows the study results.  Chapter V 
provides findings, conclusions, implications of the findings, and recommendations.     
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 – LITERATURE REVIEW 
Roberts (2010) informs that it must be up to date and thorough for a literature 
review to be effective.  Machi and McEvoy (2012) further define a literature review as an 
argument written to promote a thesis position using credible evidence from previous 
research to build a case.  The following is a literature review that presents the two-
generation approach at postsecondary education institutions to help single mothers reach 
economic self-sufficiency.  The chapter is organized thematically into four main pillars.  
The chapter begins with a broad view and history of economic self-sufficiency, including 
the American Dream and poverty alleviation.  Next, the chapter discusses single mothers' 
past and present realities, their history, single mothers as student parents, and as 
workforce members. 
Additionally, the chapter discusses postsecondary education history, specifically 
community colleges, including their current realities and needs for the future as related to 
single mothers.  Finally, the chapter discusses the two-generation approach explaining its 
history, defining the core components, and helping single mothers achieve economic self-
sufficiency.  A summary will conclude the chapter by discussing the relevance of this 
study. 
Economic Self-Sufficiency 
 Self-sufficiency emerged with Aristotle in debates of free will and determinism 
(Daugherty & Barber, 2001).  Aristotle viewed self-sufficiency as completely lacking 
dependency combined with the ability to live a “good life” within the state's confines 
(Gasser-Wingate, 2020).  Self-sufficiency remains fundamental to the American ideals of 
individuality and self-reliance (Daugherty & Barber, 2001).  Researchers agree that the 
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poverty problem's solution must include interventions that attempt to increase individuals' 
economic self-sufficiency (Tomaskovic-Devey, 1988).  Further, researchers report family 
self-sufficiency influences the family unit’s ability to succeed at sustainability and self-
sufficiency (McDowell Group, 2017). 
 Researchers report that self-sufficiency components overlap for families even 
though no uniform classification exists for the components (McDowell Group, 2017).  
Researchers' agreement exists involving self-sufficiency as a web of resources 
interlinking multiple disciplines at multiple levels (McDowell Group, 2017).  The 
limitations of education, family instability, jobs, quality childcare and healthcare, and 
inadequate food and housing hinder low-income families' upward economic mobility 
(Bogle, Acs, Loprest, Mikelson, & Popkin, 2016).  As a consequence of the limitations, 
many parents feel that the American Dream values are vulnerable and live with a 
continual uneasiness about their future and that of their children (Lombardi et al., 2014). 
 Women are essential to the success of the family’s economic self-sufficiency 
(Gatta & Deprez, 2010).  National anti-poverty policies share the goal of increasing 
economic self-sufficiency since the early 1990s (Hetling, Hoge, & Postumus, 2016).  
Another term defined by Sims, Castaenda, Mosle, and Thompson (2016) aligns with 
economic self-sufficiency.  Family self-sufficiency is defined in alignment with 
economic self-sufficiency as income sufficient, independent of public or private 
assistance, with resources to provide the basic needs of food, clothing, shelter, childcare, 
and transportation (Sims et al., 2016).     
 In pursuing economic self-sufficiency and sustainability, difficulty and hurdles in 
rearing children continue among the working poor (Bird, Foster, & Ganzglass, 2014).  
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The U.S. Bureau of Labor Statistics (2020) defines the working poor as “people who 
spent at least 27 weeks in the labor force (that is, working or looking for work) but whose 
incomes still fell below the official poverty level” (p. 22).  Advocates recommend a 
holistic approach to obtaining economic self-sufficiency among families and low-income 
individuals since single entities cannot provide all-inclusive services and support (Alssid 
et al., 2002; Casau & Walkington, 2016). 
 Following a 50-year War on Poverty, the current welfare system undermines and 
forces individuals toward society's margins (Rector & Menon, 2018).  Though a decrease 
in people living below the poverty line has occurred, the War on Poverty's initial 
problems remain inclusive of low-income individuals' economic, environmental, and 
political challenges and economic inequality (Bernal, 2018).  The University of 
Wisconsin-Madison Institute for Research on Poverty (IRP) (2019) informs that a strong 
economy requires understanding the differences in challenges, labor market productivity, 
and moving Americans into opportunities across the United States.  Therefore, 
policymakers, practitioners, and researchers now have an increased awareness of the 
spatial and locational differences and impacts the variations have on poverty and the 
economic well-being of communities, families, and the nation (University of Wisconsin-
Madison Institute for Research on Poverty, 2019).  Meanwhile, young and older parents 
are enrolling in postsecondary education with hopes of obtaining a college degree that 






The American Dream 
James Truslow Adams (1933) was the first to use the term “American Dream” in his 
book The Epic of America, in which he stated: 
 The American Dream is “that dream of a land in which life should be better and 
 richer and fuller for everyone, with opportunity for each according to ability or 
 achievement. It is a difficult dream for the European upper classes to interpret 
 adequately, and too many of us ourselves have grown weary and mistrustful of it. 
 It is not a dream of motor cars and high wages merely, but a dream of social 
 order in which each man and each woman shall be able to attain to the fullest 
 stature of which they are innately capable, and be recognized by others for what 
 they are, regardless of the fortuitous circumstances of birth or position.”  
 (pp. 214-215) 
 The American Dream has been relied upon as a set of core beliefs, including 
equal opportunity, hard work, and optimism (Lombardi et al., 2014).  The meaning of the 
American Dream varies for people (Landphair, 2018).  Ellwood and Patel (2018) report 
that most people respond with one of two statements when asked about the American 
Dream's meaning.  Response #1 believes that working hard gets a person ahead in 
America (Ellwood & Patel, 2018).  On the other hand, response #2 is the idea that even a 
little progress allows the next generation of children to have a better chance at success, 
especially for low-income individuals (Ellwood & Patel, 2018).   
 A survey conducted at the University of Mary Washington of incoming first-year 
college students reveals that the American Dream view is humorous to some while 
viewed as critical to others (Landphair, 2018).  The reality of today no longer fulfills the 
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American Dream (Ellwood & Patel, 2018).  Economic inequality continues to exist with 
the widening gaps between the rich and poor in income or wealth (Horowitz, Igielnik, & 
Kochhar, 2020).  This economic inequality poses a threat to the American Dream 
becoming a reality (Merrefield, 2019). 
 The approach to adult education is reactive in the U.S. workforce rather than 
proactive since the GI Bill's authorization over half a century ago (Marshall & Plotkin, 
2010).  The state and local governments' tasks are to ‘do more with less’ while meeting 
low-income families' needs (King et al., 2013).  Effective change requires collaboration 
among educational systems, industry, policy, and workforce development systems (Fox, 
2015; Gatta & Deprez, 2010; Schmit et al., 2014).  In the literature, frequent policy 
recommendations are to allow education credits to count toward work requirements, end 
time limits on education imposed by welfare programs, establish stronger relationships 
between counselors and education, or reduce required work hours of students (Beeler, 
2016; Cerven, 2013; Deutsch & Schmertz, 2011; Faul, 2012; Gault et al., 2017; Johnson, 
2010; Marx, 2002; Miller, Gault, & Thorman, 2011; Romo & Segura, 2010).  The 
concept of “one size fits all” programs for single mothers and their children continue to 
fail in policy mitigations (Gatta & Deprez, 2010).  Thus, single mothers and low-income 
women remain categorically labeled as working poor, in poverty, and without the 
achievement of economic self-sufficiency (Gatta & Deprez, 2010; Mather, 2010). 
Poverty Alleviation 
 Poverty impacts people’s behaviors toward work and opportunities and social 
relationships (Green & Haines, 2012).  Payne (1996) discusses generational and 
situational poverty as types of poverty within the context of poverty.  Generational 
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poverty includes anyone who experiences poverty for two generations or more (Payne, 
1996).  Situational poverty happens when the causes of an individual’s circumstances are 
death, illness, divorce, etc., and is short in duration (Payne, 1996).  Children living in 
poverty are more likely to remain in poverty due to low or no proficiency in reading and 
math, resulting in the lack of a high school diploma and the inability to attend and persist 
in college (Casau & Walkington, 2016).  Payne (1996) reports that individuals escape 
poverty for 1 of 4 reasons: the pain of staying, a vision or goal, relationships, or talents 
and skills.  Poverty is a reliable indicator of childrens’ and parents' success, both 
academically and in the workforce (Schmit et al., 2014).  Further, the strongest predictor 
of poverty remains single motherhood (Lippard, 2013).   
 The past six decades show an increase in single mothers living in poverty 
(Cerven, Park, Nations, & Nielsen, 2013; Cruse et al., 2018).  Research shows that a 
combination of child and parent education contributes to school and life success for the 
family (Casau & Walkington, 2016; Schmit et al., 2014).  Research by Cruse et al. (2018) 
indicates that of single mothers, 13% with a bachelor’s degree live in poverty, while 41% 
with only a high school diploma live in poverty.  As of 2016, the poverty rate for single 
mothers averaged 33% less per additional education level, informing that the attainment 
of a bachelor’s degree or higher decreases poverty for single mothers (Cruse et al., 2018).  
A comprehensive system of services and support for both parents and children could help 
meet poverty-stricken families' needs (National Human Services Assembly, 2015).   
 Poverty-stricken individuals are not to blame for living in poverty (Payne, DeVol, 
& Smith, 2001).  Reformers initially created welfare programs to assist single mothers in 
raising their children (Gordon, 1994).  Inclusive of helping single mothers with child-
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rearing, welfare programs' creation prevented single motherhood via incentives for family 
stability and independence (Gordon, 1994).   Policymakers and politicians traditionally 
view education and training advancements to solve social and economic problems that 
plague America (Gatta & Finegold, 2010).  The 1996 Welfare Reform promised a 
reduction in dependency on welfare, a work-first approach to employment, and the 
establishment of self-sufficiency (Gatta & Deprez, 2010).  Even though the work-first 
concept helped participants obtain jobs, the inadequacy of economic self-sufficiency for 
both men and women continued (Alssid et al., 2002). 
Several issues, argued by theorists, exist for women experiencing economic 
hardships compared to men (Peterson, 1987; Williams, 2017).  First, women's and men's 
earnings vary in which men typically earn more than women (Bleiweis, 2020; Peterson, 
1987; Williams, 2017).  Second, women work in sex-segregated occupations with less 
respect and lower pay (Bleiweis, 2020; Peterson, 1987; Williams, 2017).  Finally, women 
are often the head of single-parent households (Glynn, 2019; Peterson, 1987).  The 
economic disadvantage of women to men, inclusive of women's issues, led to the label of 
the “feminization of poverty” (Peterson, 1987; Pressman, 2003; Melo, 2019).  Low 
standards of living and low income characterize the victimization of single mothers 
(Shreve, 1987). 
 The perceptions of single mothers and reformer’s perceptions influenced the 
welfare system (Gordon, 1994).  Critiques of welfare reform show that even though more 
women are working, the label of working poor is still present (Gatta & Deprez, 2010).  A 
report by Peterson, Song, and Jones-DeWeever (2002) reveals that even though low-
income single mothers worked, earnings remained low and in low-wage occupations.  
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Focusing on employment without more holistic supports for single mother family 
sustainability ensures that those families will not achieve economic self-sufficiency 
(Gatta & Deprez, 2010).  Legislation and policies that promote women’s economic 
security help women and their families to move out of poverty (Boushey & Farrell, 2013; 
National Human Services Assembly, 2015).  Single mothers endure challenges on the 
road to economic self-sufficiency (Gatta & Deprez, 2010).  Little improvement has 
occurred for single mothers’ income post-welfare reform (Gatta & Deprez, 2010).     
Single Mothers 
 Society defines single mothers as a social problem for at least a century 
(Duquaine-Watson, 2017; Gordon, 1994; Sidel, 2006).  The criticisms of single mothers 
originated within the American culture (Sidel, 2006).  A social change occurred during 
the 1970s and 1980s, which led to an increased number of single mothers, including 
teenage pregnancy and birth, divorce rate, and changes in women's roles and status 
(Sidel, 2006).  Also, during the 1980s, poverty became referred to as “feminization” and 
“minoritization” (Sidel, 1986).  Stone (2007) informs that workplace time demands, 
professional occupations' inflexibility, and parenting creates the “motherhood bar.”  
Being a mother is more of a bar to professional success than just being a female (Folbre, 
2002).  As a mother in today’s society, the existence of “motherhood penalties” add to 
the concept of the “motherhood bar” in hiring and salaries gaps between men and women 
(Budig, Misra, & Boeckmann, 2012; Budig & England, 2001; Correll, Benard, & Paik, 
2007; Livermore, Rodgers, & Siminski, 2011).  Since the early 1990s, single mothers' 
continued stereotyping and stigmatization occur (Sidel, 2006). 
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 Single mothers possess multiple characteristics (Goodman & Reddy, 2019).  The 
view of single mothers by society is that of dependent, deviant, irresponsible, and 
dependent (Sidel, 2006).  There are various ways women become single mothers, such as 
divorce, having children outside of marriage, separation, and widowhood (Sidel, 2006).  
Therefore, there is no one set solution to explain single mothers' lives (Sidel, 2006).  
Childcare, education, healthcare costs, and healthcare coverage become impacted by 
financial capital limitations among single mother families (Mather, 2010; Waring & 
Meyer, 2020).  College attendance adds another role to single mother students (Deutsch 
& Schmertz, 2011; Duquaine-Watson, 2017; Reddy, 2012).  Parents remain responsible 
for the healthy development of children and the ability to move their families out of 
poverty (Schmit et al., 2014).   
 Lack of quality childcare presents limits for parents' participation in education and 
training programs (Jones et al., 2016).  Single mothers, especially those with young 
children, fail to persist in education and the workplace due to childcare concerns and a 
mother’s inability to be present when needed (Dodson, 2007).  Children's well-being 
affects single mothers' success in postsecondary education and the workplace (Schmit et 
al., 2014).  Even with quality childcare, single parents struggle to afford the cost (Shreve, 
1987).  Single-mother students' ability to balance childcare and schoolwork impacts their 
life, academic achievement, and academic satisfaction (Quimby & O’Brien, 2004).  
Single mothers juggle school, work, and home life alone (Graham & Bassett, 2011).  
Childcare requires time that can compromise single mothers’ academic success (Kruvelis 
et al., 2017).  Childcare is frequently cited as a basic need for single mother students in 
college and the workplace (Anderson & Hess, 2017; Beeler, 2016; Bober, 2017; Cerven, 
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2013; Goldrick-Rab & Sorensen, 2010; Miller et al., 2011).  The linking of childcare 
assistance with career pathways proves a need once parents enter the workforce (Casau & 
Walkington, 2016). 
 Education and social capital, via relationships, help move people out of poverty 
(Payne, 1996).  To obtain education and job training that lead to higher-paying jobs, 
single mothers face many obstacles (Williams, 2017).  The barriers faced by single 
mothers remain overlooked even though single mothers represent more than 11% of the 
undergraduate population (Berman, 2017; Kruvelis et al., 2017).  Low-income parents 
receiving childcare assistance are more likely to work, have employment stability, and 
earn a higher income, thus increasing the entire family's economic security (Danziger, 
Ananat, & Browning, 2004; Acs, Loprest, & Ratcliffe, 2010).  The economic variable of 
economic self-sufficiency is the main issue faced by single mothers (Sidel, 2006).  As a 
result, economic disadvantage leads to problems with housing, educational opportunities, 
health problems, and health insurance (Sidel, 2006). 
Postsecondary Education (Community College) 
 Researchers argue that education is needed to provide a pathway out of poverty 
(Adair & Dahlbert, 2003; Holyfield, 2002).  The promotion of educational success among 
low-income and single-parent students is a characteristic of postsecondary education 
initiatives (Gault et al., 2017).  A single mother’s age, children’s age, household income, 
and educational background vary across the population (Goodman & Reddy, 2019).  
Female non-traditional students experience competing pressures in childcare, financial, 
and school responsibilities (Bauer & Mott, 1990).     
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 Goodman and Reddy (2019) recommend not overgeneralizing support and 
services for single mothers.  Single mothers' needs increase when enrollment into 
postsecondary education begins (Graham & Bassett, 2011).  Student parents report 
feelings of distress over pursuing education but believe their efforts are long-term 
sacrifices for future economic self-sufficiency (Beeler, 2016; Deutsch & Schmertz, 2011; 
Lovell, 2014; Marx, 2002).     
A first-generation college student classification is a likely characteristic of single 
mothers (Miller et al., 2011).  Single mother students are increasing within the college 
population (Kruvelis et al., 2017).  A report in November 2014 reveals that 
approximately 4.8 million U.S. college students were single parents, of which 2,049,242 
were single mothers (Gault, Reichlin, Reynolds, & Froehner, 2014).  Early studies show 
non-traditional female students as the fastest growing population in postsecondary 
educational institutions (Carney-Crompton & Tan, 2002; Scott, Burns, & Coone, 1996).  
Women enter postsecondary education as role models for their children to show the value 
of education through self-determination (Beeler, 2016; Bober, 2017; Cerven, 2013; 
Duquaine-Watson, 2017; Lovell, 2014; Wilsey, 2013). 
 Single mothers enter postsecondary education believing that they will have better 
job opportunities and financial security once acquiring a college degree occurs (Beeler, 
2016; Bober, 2017; Cerven, 2013; Duquaine-Watson, 2017; Lovell, 2014; Wilsey, 2013).  
However, only a small portion of single parents who begin college will obtain a 
postsecondary degree within six years of starting postsecondary education (Jones et al., 
2016).  Student parents need childcare arrangements during class hours and work (Miller 
et al., 2011).  Student parents patch together childcare arrangements to include weekend 
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and evening care (Miller et al., 2011).  81% of single mothers report an Expected Family 
Contribution (EFC) of $0, signaling their inability to contribute to college costs (Kruvelis 
et al., 2017).  For divorced or never-married single mothers, working is vital instead of a 
nonessential option (Shreve, 1987). Unfortunately, economic systems are not within most 
people's control (Payne et al., 2001).    
The Workforce 
 The closing of factories and small farms, persistent racism, and the failed 
economy cause a strain on individuals and the economy (Payne et al., 2001).  As a result, 
many low-income single heads of household women move into the welfare system to 
support their families (Gatta & Deprez, 2010).  Welfare recipients enter the workforce 
but remain in poverty throughout the country (Alssid et al., 2002). 
Women are overrepresented in low-paying occupations while being 
underrepresented in non-traditional, male-dominated fields with higher wages (Williams, 
2017).  Even though low-income mothers work, unfortunately, they are stuck in low-
wage jobs without sustainable pathways to better wages (Williams, 2017).  In America, 
single mothers struggle to take sick children to doctor appointments every day because 
missing work is not an option (Jarrett, 2014).  A need exists for an intentional view of the 
non-traditional family in education and the workplace (Shreve, 1987).  Even with the 
provision of childcare, training and education can restrict and prevent mothers from 
lifting their families out of poverty and can also lead to the continuation of generational 




 A two-generation approach aims to break generational poverty (King et al., 2013).  
The two-generation approach seeks to move the entire family from poverty and to 
economic stability (Jones et al., 2016).  The support of young parents and their children 
has proven efficacy via two-generation approaches (National Human Services Assembly, 
2015).  The various characteristics of single-mother families produce challenges for 
policymakers (Mather, 2010).  For policymakers to make a difference in single mother's 
and their children's lives, the families' unique needs must be the priority when designing 
programs (Mather, 2010).  Due to variations in the labor market, two-generation 
programs require tailoring to state and local policies, program environments, and regional 
conditions (King et al., 2013).  Two-generation programs emphasize investment in 
building human capital for both children and parents (Chase-Lansdale & Brooks-Gunn, 
2014). 
 The elimination of the War on Poverty is possible via two-generation approaches 
(Casau & Walkington, 2016).  No right way exists in the design, development, and 
implementation of a two-generation approach (King et al., 2013).  The intentional focus 
on parents and their children's educational needs simultaneously could raise low-income 
parents' education level (Jones et al., 2016).  All families integrate parents and children's 
social, physical, and emotional outcomes (Casau & Walkington, 2016).  Low-income 
individuals need preparation before entering long-term careers and becoming 
economically self-sufficient via education and job training (Alssid et al., 2002).  Due to 
the positive and negative linking of parent and children outcomes, the development of 
two-generation approaches is possible (Schmit et al., 2014). 
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History of the Two-Generation Approach 
 The two-generation approach builds on historical efforts addressing children and 
parents' needs while capitalizing on the interlinking of children and parent’s development 
(Schmit et al., 2014).  In the 1980s and 1990s, two-generation approaches offered 
children and parent services (King, Chase-Lansdale, & Small, 2015).  The early programs 
provided services by placing parents' programs into childhood programs and adding 
childcare programs to parents' educational and employment programs (King et al., 2015).  
Head Start was created nearly 50 years ago in 1965 by President Lyndon B. Johnson as a 
part of the War on Poverty (Lombardi et al., 2014; Schmit et al., 2014).  Head Start's goal 
was to support children's developmental needs while providing parents with parenting 
skills to improve the family (Schmit et al., 2014).  The early programs were called “Two-
Generation 1.0” (Chase-Lansdale & Brooks-Gunn, 2014).   
 A decline in the enthusiasm for Two-Generation 1.0 programs occurred in the late 
1990s after evaluation results revealed inconsistencies in the positive effects on 
children’s development and parent’s education, employment, income, and skills (Chase-
Lansdale & Brooks-Gunn, 2014; Haskins, Garfinkel, & McLanahan, 2014).  Specifically, 
early education programs for children were poor quality, parent programs were limited in 
scope and intensity, and parent programs were disjointed in the services provided, which 
failed to meet children and parents needs simultaneously (Annie E. Casey Foundation, 
2017; Chase-Lansdale & Brooks-Gunn, 2014; St. Pierre, Layzer, & Barnes, 1996).  
Hence, a new anti-poverty approach referred to as “Two-Generation 2.0” launched 
(Chase-Lansdale & Brooks-Gunn, 2014).  Though two-generation 2.0 approaches vary in 
content, platforms, structure, and target populations, the focus on providing services and 
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support to children and parents simultaneously remains (King et al., 2015).  Detail of 
early childhood education, postsecondary and employment pathways, economic assets, 
health and well-being, and social capital components follow (Ascend at the Aspen 
Institute, 2012, para. 5).   
Five Components of the Two-Generation Approach 
 Ascend at the Aspen Institute (2012) explains the concept of two-generation 
approaches as consisting of the core components of “(1) early childhood education, (2) 
postsecondary and employment pathways, (3) economic assets, (4) health and well-being, 
and (5) social capital” (para. 5).  The five core components help make the American 
Dream of economic security and stability more attainable while addressing family 
vulnerabilities (Lombardi et al., 2014).  Figure 2 shows how each of the five components 
of the two-generation strategy links with one another simultaneously to provide a holistic 
approach to servicing children and their parents' needs.   
 
Figure 2. Two-Generation Approach Core Components.  Reprinted from “What is 
2Gen?”, by Ascend at the Aspen Institute, 2012, para. 5.  Copyright 2012 by Ascend at 
the Aspen Institute.  Reprinted with permission. 
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 Since a variation of the components for a program can occur, Ascend at the Aspen 
Institute (2018) identifies a Two-Generation Continuum, Figure 3, in which whole-
family, child-parent, and parent-child approaches can occur.  The whole-family approach 
equally and intentionally focuses on servicing the needs of both the children and parents 
simultaneously (Ascend at the Aspen Institute, 2012).  An example of a whole-family 
approach is The Jeremiah Program in Minneapolis, Minnesota, which assists single 
mothers with empowerment/life skills training, early childhood education, onsite housing, 
and career track education while preparing children for kindergarten (Annie E. Casey 
Foundation, 2017).  The child-parent and parent-child approaches are similar in their 
implementation but differ in who receives services and support first (Ascend at the Aspen 
Institute, 2012).  Child-parent approaches target the children first and then move toward 
the parents' inclusion.  At the same time, parent-child approaches focus on the parents 
first and then move toward integrating the children’s needs (Ascend at the Aspen 
Institute, 2012).  An example of a child-parent approach is The Community Action 
Project of Tulsa, Oklahoma, which connects parents to career training while enrolling 
children in high-quality Head Start programming (Annie E. Casey Foundation, 2017).  
An example of a parent-child approach is The Endicott College’s Keys to Degrees 
Program in Beverly, Massachusetts, which offers workshops and education to young 
single parents pursuing a degree and living on campus with their children enrolled in 
high-quality education programs (Annie E. Casey Foundation, 2017).  The five 




Figure 3. The Two-Generation Continuum.  Reprinted from “What is 2Gen?”, by Ascend 
at the Aspen Institute, 2012, para. 3.  Copyright 2012 by Ascend at the Aspen Institute.  
Reprinted with permission. 
 Early Childhood Education.  Ensuring a child’s success can happen by making 
sure single mothers have access to education and job training (Mather, 2010).  Early 
childhood development programs include such services as childcare, early intervention, 
Head Start/Early Head Start, home visiting, and prekindergarten through third grade 
(Lombardi et al., 2014).  Nearly 12.5 million children under age five in the United States 
receive childcare (Lombardi et al., 2014).  Nearly 40% of children under age five in the 
United States spend at least 35 hours per week in nonparental care while their mothers 
work or attend postsecondary education institutions or both (Capizzano & Main, 2005).  
Early childhood development programs provide care and education for the children, 
including partnerships with parents as a trusted resource (Lombardi et al., 2014).   
 Relationships formed between parents and their children serve as the two-
generation approaches' core (Lombardi et al., 2014).  The parents' and other primary 
caregivers' relationships early in a child’s life serve as the building blocks of healthy 
human development (Shonkoff & Phillips, 2000).  Knowledge obtained by young 
children from their parents provides the foundation for future cognitive, emotional, 
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language, and social growth (Center on the Developing Child, 2007).  The absence of 
protective relationships from parents, deprivation, and high-stress levels resulting from 
poverty causes children's brains and bodies to adapt to long-term adverse effects 
(National Scientific Council on the Developing Child, 2010).  Early childhood 
development programs provide a welcoming environment that facilitates social 
connections between parents and children while serving as a central point of contact or 
referral for available community services (Lombardi et al., 2014).  
Heckman and Karapakula (2019) note that early childhood development 
programs' investments serve as a determining factor in eliminating generational poverty.  
Data shows that the economic stability, education, and health and wellness, both mentally 
and physically, of a parent, positively impact a child’s development (Magnuson, 2003).  
The promotion of valuable, high-quality early childhood development programs, 
specifically from prenatal to 3 years of age, result in lifetime benefits for the entire family 
and society (Rolnik & Grunewald, 2003).  Emphasizing children's learning and 
development allows parents to explore their dream and increase their parenting skills and 
confidence (Lombardi, et al., 2014).  Subsequently, the ability to succeed in 
postsecondary education and employment follows (Lombardi, et al., 2014). 
 Postsecondary and Employment Pathways.  Fair pay is one of the necessities for 
single mothers to achieve economic self-sufficiency (Boushey & Farrell, 2013).  Though 
adult education programs and policies aim to increase economic self-sufficiency, the 
programs and policies often fail to include the adults' role of parents and caregivers to 
their children (Schmit et al., 2014).  Making postsecondary pathways more available to 
parents can influence stability, sustainability, and self-sufficiency (Broyhill, 2018).  
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Prioritization of working families' needs and the empowerment of women in the 
workplace has a ripple effect on the family, the economy, and the community (Jarrett, 
2014). 
 Postsecondary education is the foundational key to the family's intergenerational 
cycle of opportunity (Shirley, 2013).  A parent’s attitude toward education as a lifelong 
family value impacts children’s motivation for success in their schooling (Reynolds & 
Sukhdeep, 1994).  Education provides opportunities to critically engage with the world, 
learn, and solve problems through social citizenship and political participation (Sturm & 
Nixon, 2015).  A parent’s educational attainment level impacts a child’s mobility (The 
Aspen Institute, 2014).  Education is now a prerequisite for most jobs that pay a decent 
wage to sustain families (The Pew Charitable Trusts, 2010).     
There is an expected 63% increase over the next decade in U.S. jobs requiring a 
college degree (Carnevale, Smith, & Strohl, 2010).  Consequently, 22 million new 
employees will be required with college degrees to fill U.S. jobs (Carnevale et al., 2010).  
Unfortunately, the U.S. economy is moving at a pace that will fall short of the required 
qualified employees by 3 million college degrees (Carnevale et al., 2010).  However, 
advancements in education technology have allowed for success in access and quality of 
education in and outside the classroom (The Aspen Institute, 2014).  Educational 
technology advancements allow tailored ongoing learning opportunities for parents and 
students (The Aspen Institute, 2014).  Education influences lifestyle choices, 
noneconomic options, and economic opportunities (Kaushal, 2014). 
 Economic Assets.  The economy's strength happens when human potential 
channels become positive contributions that benefit families and communities (Casau & 
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Walkington, 2016).   Income doubles over the lifetime for parents who obtain a college 
degree (The Aspen Institute, 2014).  Financial capital consists of money invested rather 
than consumed (Flora & Flora, 2007).  Investment means creating additional wealth 
through a purchase or financial instrument (Flora & Flora, 2007).  Communities utilize 
financial capital through the state, market, and civil societal means (Flora & Flora, 2007).   
Savings, especially for future generations and low-income families, predict upward 
economic mobility (Lombardi et al., 2014).  Yet, making financial progress often implies 
a loss of economic support for families before they are entirely economically self-
sufficient (Lombardi et al., 2014).  This loss of economic support due to an increase in 
wages that cross an income threshold is known as the “cliff effect” (Lombardi et al., 
2014).  To families, the loss of benefits such as childcare or other work support exceeds 
wage increases (Lombardi et al., 2014). 
The United States has experienced erosion in economic mobility that transcends 
generations (Ascend at the Aspen Institute, 2017).  Continued inequality in conjunction 
with decreased economic mobility has damaged children and families across class, 
ethnicity, race, and rural geography (Ascend at the Aspen Institute, 2017).  For example, 
in 1940, a child born into an American household had a 90% chance of making more 
money than parents (Chetty et al., 2016).  By the 1980s, the probability dropped to 50% 
(Chetty et al., 2016).  Accumulated financial assets and monthly income help families 
manage unexpected expenses and setbacks (Elliot, Destin, & Friedline, 2011).  The 
ability to thrive hinges on families' need to have confidence, connectedness, education, 
health care, jobs, safety, and stability (Ascend at the Aspen Institute, 2017). 
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 Health and Well-being.  Self-efficacy is important because it enables women to 
move themselves and their families out of poverty (Bandura, 1977).  The successful 
attainment of the goals and dreams individuals have envisioned reflects the driving force 
(Bandura, 1977).  Juggling the various roles of student and parent can lead to neglecting 
one’s health (Goldrick-Rab & Sorensen, 2010).  Parents who experienced poverty, lack 
of social and emotional support, and early cognitive stimulation during early childhood 
struggle with their parenting skills (Pelletier & Brent, 2002).  The belief of parents who 
have themselves struggled with school negatively affects their ability to assist their 
children in learning (Eccles & Harold, 1996).  Therefore, solutions are needed to 
strengthen parental competence and confidence, enabling their growth in becoming their 
child’s first and best teacher (Navsaria & Shriver, 2015).   
During the first year after a baby is born, a parent faces the task of taking care of a 
newborn (Kim & Watamura, 2015).  Changes in marital relationships, demands on 
financial resources, high anxiety, and lack of sleep can lead to overwhelming stress for 
parents (Barnard & Solchany, 2002; Condon, Corkindale, & Boyce, 2004).  Difficulties 
in stress management then lead to mood regulation problems and harsh parenting (Hayes, 
Roberts, & Davare, 2000; Perren, von Wyl, Bürgin, Simoni, & von Klitzing, 2005).  
Authentic and long-term change occurs when people become open to change (Kim & 
Watamura, 2015).  Supporting and enabling healthy, positive, and self-actualizing 
changes in two-generation approaches can build parents' opportunities with their children 
(Kim & Watamura, 2015).  The structure of interactions, inequalities, power differentials, 
and social exclusion is important to all communities' foundation, human interaction 
(Flora & Flora, 2007). 
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 Social Capital.  Social capital is the networks among and within groups and 
communities (Flora & Flora, 2007; Lombardi et al., 2014). Bonding and bridging are 
social capital forms vital to community prosperity and sustainability (Flora & Flora, 
2007).  Academia and policymakers often neglect the importance of social network 
structures as an integral part of postsecondary degree completion and job retention 
(Harknett, 2006).  Increased emotional support levels in mothers’ lives link to positive 
child outcomes, such as better engagement in school and social competence (Bandy, 
Andrews, & Moore, 2012).  Cerven (2013) reveals that families are more favorable than a 
negative influence on single mothers planning to or enrolled in postsecondary education.  
Parents continue as a major source of social and economic support in children's lives 
outside of school and peer networks (Mather, 2010).  Even before a child's birth, mother-
child relationships are important to social capital (Lombardi et al., 2014).  The mother’s 
physical and mental health impacts child development (Lombardi et al., 2014).  Poverty-
stricken communities tend to have reduced maternal warmth, lower home environment 
quality, and weaker social networks of support due to poverty (Klebanov, Brooks-Gunn, 
& Duncan, 1994).  Depression is common in low-income mothers (Vericker, Macomber, 
& Golden, 2010).  Consequently, parents' ability to cope and form positive relationships 
with their children and others falls in jeopardy (Knitzer, Theberge, & Johnson, 2008). 
 Economic value creation through social networks can help solve long- and short-
term problems (Putnam, 1993; 1995).  Networks affect an individual's performance and 
effectiveness in which the individual and the collective are interdependent (Cunningham, 
2002). Arguably, informal networks provide a more effective pathway for completing 
work than traditional organizational systems (Cross & Prusak, 2002). Social well-being 
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and social action are just as relevant to practice as economic well-being and economic 
activity (Henriksen, Nørreklit, Jørgensen, Christensen, & O’Donnell, 2004). Therefore, 
the concept remains interconnectedness of social and human capital within the human 
capital development discipline's foundational principles and practices. 
Summary 
 Chapter II represents the foundation of the study and prompts the chapters that 
follow.  Chapter II consists of the literature review, including economic self-sufficiency, 
single mothers, and the two-generation approach.  The literature review moves beyond 
the topics to add contextual details for each topic.  The researcher presents the 
elaboration of the American Dream and poverty as they relate to economic self-
sufficiency.  A brief history and description of single mothers and their challenges, 
opportunities, and current realities with postsecondary education, specifically community 
colleges, and the workforce, support the discussion of single mothers.  The literature 
review discusses the history and components of the two-generation approach.  Chapter III 
defines the study's methodology, including the research design, population and sampling 
procedures, interview protocols, data collection plan, data analysis process, and 
summary.  Chapter IV describes the data analysis results, presents the data collected and 
analyzed, and shows the study’s results.  Chapter V provides findings, conclusions, 
implications of the findings, and recommendations.     
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  - METHODOLOGY 
Chapters I and II provide a background to support the study.  Chapter III presents 
a detailed procedural outline that informs the data collection and analysis of the study.  
The purpose of the study is to explore the use of the two-generation approach for single 
mothers as a pathway to economic self-sufficiency and to identify strategies to help 
single mothers attain community college degrees or certificates, thereby leading to 
economic self-sufficiency.  The study seeks to identify the two-generation approach to 
single mothers’ pursuit of economic self-sufficiency. 
Chapter III details the methodology used to conduct the study.  The chapter 
begins with an overview of the chapter.  The chapter presents specifics of the 
methodology that inform the research design.  The research objectives, research design, 
population and sample, instrumentation, the study's validity, IRB, data collection 
procedures, confidentiality, the researcher's role, and Interpretative Phenomenological 
Analysis (IPA) sections make up the chapter.  The chapter concludes with a summary. 
Research Objectives 
 An exploration of the perceptions of single mothers’ persistence to a community 
college degree or certificate and the usage of two-generation approaches constitute the 
basis of this study.  Four objectives guided this study: 
RO1: Describe the demographics of participants, including age, ethnicity,  
 education level, number of children, ages of children, employment status 





RO2: Explore the barriers that impact single mothers’ persistence through a two-
 generation approach in community college education to degree or 
 certificate attainment. 
RO3: Explore the enablers that impact single mothers’ persistence through a 
 two-generation approach in community college education to degree or 
 certificate attainment. 
RO4: Explore single mothers’ use of the two-generation approach for 
 community college degree or certificate attainment.  
Research Design 
 This study utilized a qualitative research design.  Denzin and Lincoln (2011) offer 
an evolving definition of qualitative research.  A generic definition of qualitative research 
is “a situated activity that locates the observer in the world and consists of a set of 
interpretive, material practices that make the world visible” (Denzin & Lincoln, 2011, p. 
3).  The impact and the ability of qualitative research to transform the world is the 
premise of Denzin and Lincoln’s (2011) definition.  Conversely, Creswell (2013) 
provides a greater emphasis on the process of qualitative research while incorporating 
elements of Denzin and Lincoln’s (2011) definition.  Qualitative research characteristics 
include the aspects of the setting, the researcher, various methods, critical thinking, 
participants’ meanings of their responses, design, reflexivity, and a holistic account 
(Creswell, 2013; Hatch, 2002; LeCompte & Schensul, 1999; Marshall & Rossman, 
2010).  The application of the qualitative research characteristics appears in the 
methodology section of this chapter.  The researcher used the phenomenological 
approach as the design for this research.  
 
41 
 As per Creswell (2013), a phenomenological study design describes individuals' 
lived experiences' collective meaning, explaining a concept or phenomenon.  
Phenomenological studies focus on participant’s descriptions of commonalities while 
experiencing a phenomenon (Creswell, 2013).  Alase (2017) informs that since an array 
of qualitative approaches exist to choose from, the researcher must determine an 
approach with appropriate flexibility and centers on participants to document the study 
participants' lived experiences.   
 Since this study explored the lived experiences of single mothers enrolled as 
students in higher education participating in a two-generation program, Interpretative 
Phenomenological Analysis (IPA) allowed the researcher to explore and capture the 
research's personal lived experiences participants.  The qualitative methodology of 
phenomenology, specifically IPA, was used to guide this study.  Creswell (2013) 
describes a phenomenological study as one with the “common meaning of several 
individuals of their lived experiences of a concept or a phenomenon” (p. 76).  Essentially, 
a phenomenology approach reduces the experiences of the individual’s “phenomenon to a 
description of the universal essence, a grasp of the very nature of the thing” (van Manen, 
1990, p. 177).   
 Creswell (2013) identifies seven characteristics of phenomenology based on 
Moustakas’s (1994) psychological perspective and van Manen’s (1990) human science 
perspective.  The attributes of phenomenology include: 
1. “An emphasis on a phenomenon to be explored. 
2. An exploration of the phenomenon with a group of individuals who have 
experienced the phenomenon. 
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3. A philosophical discussion around the basic ideas involved in conducting a 
phenomenology study. 
4. Researcher bracketing to indicate personal experiences with the phenomenon. 
5. Data collection procedures. 
6. Data analysis from narrow to broad to detailed descriptions. 
7. Descriptive passages discussing the essence of the experience” (Creswell, 2013, 
p. 78-79).   
As a result of the characteristics, the researcher included van Manen’s (1990) 
hermeneutical phenomenology to describe the participants' lived experiences and 
interpretations of their lives’ text.  Further, IPA's utilization helped the researcher 
establish a relationship with the participants that showed respect and sensitivity to the 
population.   
Population and Sample 
Gay (1996) defines the larger group as the population.  Creswell (2013) explains 
that all study participants must have experience with the phenomenon under 
investigation.  This study's target population consists of single mother students who 
participated in a two-generation program at a Mississippi community college.  Once the 
population's establishment occurred, then the sample, which includes selected individuals 
to represent the target population (Gay, 1996) or a subset of the population (Phillips, 
Phillips, & Aaron, 2013), was selected to include 21 single mother student participants of 






Miles et al. (2014) state that qualitative samples are more purposive than random 
due to the focus on the study’s unique context.  Purposive sampling is a qualitative 
research technique used to identify and select information-rich cases to effectively utilize 
limited resources (Patton, 2002).  Purposive sampling involves identifying and selecting 
knowledgeable individuals or groups who experience a phenomenon (Creswell & Plano 
Clark, 2011).  Purposive sampling characteristics include availability, participation 
willingness, communication of experiences, and knowledge of the phenomenon (Bernard, 
2002; Spradley, 1979).  Laerd Dissertation (2012) explains seven types of purposive 
sampling to include “(a) maximum variation sampling, (b) homogeneous sampling, (c) 
typical case sampling, (d) extreme (or deviant) case sampling, (e) critical case sampling, 
(f) total population sampling, and (g) expert sampling” (para. 6).  For this study, the 
researcher used critical case sampling.  Critical case sampling applies to exploratory 
research, limited resources, and the case(s) can be decisive in explaining a phenomenon 
(Laerd Dissertation, 2012; Patton, 2002).  Therefore, the researcher chose critical case 
sampling as the most appropriate purposive sampling technique for this study. 
The population for this study originated from a community college that offered a 
two-generation program for single mothers.  The institution selected for participation in 
this study confirmed a two-generation program was active on the campus within one year 
of the start of the study’s data collection.  The two-generation program coordinator 
agreed and supplied a contact list of 21 single mother program participants to the 
researcher.  Consent for the coordinator of the two-generation program to participate in 
the study was requested and documented.  Appendix B includes the participating 
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community college approval indicating access to single mother students as potential 
participants for this study.  The criteria for selection of the sample of participants for this 
study consisted of 21 single mother students from a Mississippi community college who 
(a) classified as low-income with children ages 0-18 years, (b) attended a community 
college as a full- or part-time student, and (c) participated in and completed a two-
generation program at a community college. 
 In addition to the sample of participants, including single mother students, the 
researcher included a program coordinator in the study for triangulation purposes.  The 
program coordinator was not part of the study population but added to assist in 
triangulating the participant responses to ensure credibility and validity.  The program 
coordinator required the following criteria for participation in the study (a) coordinator of 
a two-generation program, (b) knowledge of program proposal requirements, program 
goals, and program outcomes, and (c) first-hand experience and observations of the 
program participants. 
Determining Sample Size 
The unit of analysis for a phenomenological study involves studying several 
individuals with shared similar experiences (Creswell, 2013).  The range for the number 
of participants needed in qualitative studies varies greatly (Creswell, 2013).  Miles et al. 
(2014) inform the researcher that purposeful sampling is selecting individuals and sites 
purposeful in advancing and understanding the study's problem and phenomenon.  For 
uniformity of the participant’s lived experiences, Polkinghorne (1989) informs that 
researchers undertaking a phenomenological research approach should interview between 
5 and 25 participants with the same phenomenon experiences.  Creswell (2013) states that 
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a general guideline to follow in qualitative research for determining sample size is to 
study a few sites or individuals and collect extensive detail about each site or individual 
under investigation.  Sample sizes for phenomenology range from one (Dukes, 1984) to 
325 (Polkinghorne, 1989).  Dukes (1984) recommends studying between 3 and 10 
individuals.  Alase (2017) states that the sample size can range between 2 and 25.  Smith 
and Osborn (2008) explain past research has recommended 5 or 6 as a reasonable sample 
size for a student researcher. 
 In contrast, current thinking suggests 3 participants for a student conducting IPA 
for the first time (Smith & Osborn, 2008).  A sample size of 3 allows for thoroughness in 
engagement and examining similarities and differences with each case (Smith & Osborn, 
2008).  Due to the varying ranges of recommended sample sizes, participants' 
interviewing continued for this study until saturation occurred (Terrell, 2016).  The goal 
for saturation of this study was a minimum of 3 and a maximum of 21 participants.  The 
point of saturation or redundancy in data collection was when no new information 
yielded additional meaning to the study objectives (Terrell, 2016).   
Saturation 
 The origins of saturation stem from grounded theory (Glaser & Strauss, 1967).  In 
the original context on grounded theory, Glaser and Strauss (1967) define saturation as 
follows: 
The criterion for judging when to stop sampling the different groups pertinent to a 
 category is the category’s theoretical saturation.  Saturation means that no 
 additional data are being found whereby the sociologist can develop properties of 
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 the category.  As he sees similar instances over and over again, the research 
 becomes empirically confident that a category is saturated.  He goes out of his  
            way to look for groups that stretch diversity of data as far as possible, just to make 
 certain that saturation is based on the widest possible range of data on the 
 category. (p. 61) 
Additionally, Creswell (2013) defines saturation as follows: 
 In the development of categories and data analysis phase of grounded theory 
 research, researchers seek to find as many incidents, events, or activities as  
 possible to provide support for the categories. In this process, they come to a point 
 at which the categories are saturated, and the inquirer no longer finds new 
 information that adds to an understanding of the category. (p. 289) 
 Since saturation is defined in varying ways and sometimes undefined within the 
literature, suggestions are for the utilization of saturation consistent with the research 
question(s), theoretical position, the analytic framework adopted, and limits to apply to 
its scope (Saunders et al., 2018).  Ultimately, saturation determined the participant 
sample size.  The sample size consisted of 7 single mother student participants and one 
program coordinator participant.  The study instrument was created and modified from an 
established survey as detailed next in the instrumentation section to gather appropriate 
information from participants.       
Instrumentation 
Smith, Flowers, and Larkin (2009) state that “a qualitative research interview is 
often described as a conversation with a purpose. This purpose is informed, implicitly at 
least, by a research question” (p. 57).  Smith et al. (2009) assert that the interview process 
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allows dialogue between the researcher and the participant.  As a result, bonds develop to 
ease information acquisition and analysis (Alase, 2017).  This study utilized the Endicott 
College Family Friendly Campus Toolkit (FFCT); (Karp, Osche, & Smith, 2017; 2020) 
as a guide to developing the instrumentation for this study.  Permission to use the 
Endicott College FFCT is in Appendix C.   
The Endicott College Family Friendly Campus Toolkit 
 The Endicott College FFCT (Karp et al., 2017; 2020) offers step-by-step 
instructions to higher education individuals to advance student parent supports and 
outcomes.  The FFCT helps higher education professionals within postsecondary 
educational institutions improve student parents' outcomes and requirements (Karp et al., 
2017; 2020).  The FFCT allows campuses to become knowledgeable about student 
parents and their campus experiences by collecting data that measures outcomes, 
conditions, services, and resources for student parents (Karp et al., 2017; 2020).  The 
FFCT helps postsecondary institutions gain or increase awareness of proven approaches 
and help create evidence plans to promote favorably desired settings and results for 
student parents and their families (Karp et al., 2017; 2020).   
The Institute for Women’s Policy Research (IWPR) and Endicott College co-
hosted a webinar entitled Data and Tools to Promote Student Parent Success in January 
2018.  The webinar reviewed IWPR’s analysis of single mothers in higher education and 
the challenges faced in pursuit of postsecondary success (IWPR & Endicott College, 
2018).  Endicott College provided an overview of the FFCT and experiences and 
recommendations from three schools implementing the FFCT.  At Los Angeles Valley 
College (LAVC), the Family Resource Center's Program Coordinator reports 29% of 
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students at LAVC are parents (IWPR & Endicott College, 2018).  The Program 
Coordinator and the task force at LAVC utilized the FFCT Survey and campus resources 
profile to build relationships to support parents across the campus (IWPR & Endicott 
College, 2018).  Los Angeles Valley College found their student parents' demographics 
as the most frequently reported challenges (IWPR & Endicott College, 2018).  
Consequently, Los Angeles Valley College implemented the FFCT.  As a result of the 
difficulties reported, Los Angeles Valley College expanded services across the campus 
and applied for more grants, specifically for student parents (IWPR & Endicott College, 
2018).   
 The Director of Student Parents at Mānoa, The University of Hawaii at Mānoa, 
serves at a commuter campus of 18,000 students.  The Director of Student Parents 
explained that organizations or institutions should tailor the FFCT to the specific 
organization or institution (IWPR & Endicott College, 2018).  The University of Hawaii 
at Mānoa (UH Mānoa) utilized a task force and the toolkit survey (IWPR & Endicott 
College, 2018).  As a result, The University of Hawaii at Mānoa prioritized serving 
undergraduate student parents.  Childcare ranks at the top of the agenda for both 
undergraduate and graduate student parents at UH Mānoa.  The Director of Student 
Parents learned from the FFCT implementation that student parents include primarily 
transfer students, first-generation college students with an awareness of the state's support 
(IWPR & Endicott College, 2018).   
The Director of Adult, Veteran, and Commuter Student Affairs at DePaul 
University, an urban Catholic institution, reports 20% of DePaul students are considered 
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nontraditional students (IWPR & Endicott College, 2018).  The most considerable 
tangible changes identified from using the toolkit stemmed from creating a task force, 
including students, dean of students, academic advisors, student affairs, diversity offices, 
and student activities coordinators from across the university (IWPR & Endicott College, 
2018).  The data collected from the FFCT Survey allowed the task force to implement 
changes across the campus to provide the needed supports for student parents (IWPR & 
Endicott College, 2018).  Each of the three schools used different parts of the toolkit, 
including the survey and taskforce. 
The FFCT contains three sections: (a) Getting Started, (b) Data Collection, and (c) 
Making Sense & Moving Forward (Karp et al., 2017; 2020).  The Getting Started section 
includes a toolkit use planner, task force guidelines, and IRB and survey guidance (Karp 
et al., 2017; 2020).  The Data Collection section includes tools for analyzing existing 
resources and policies, data collection guidance on institutional data and the student 
survey, and focus group guidance (Karp et al., 2017; 2020).  The Making Sense and 
Moving Forward section includes a results summary, recommendations and action plan, 
and dissemination guide (Karp et al., 2017; 2020).  The design of the FFCT is a flexible, 
self-implementing guide that offers step-by-step instructions and tools to help in the self-
assessment process, data collection of student parents, and available resources for student 
parents (Karp et al., 2017; 2020).  The design of the FFCT is for undergraduate students 
at 2- and 4-year institutions (Karp et al., 2017; 2020).  The FFCT includes a survey 
designed as an online survey for participants (Karp et al., 2017; 2020).  Since the FFCT is 
purposed for student parents and has proven successful by schools to assist student 
parents, the researcher selected the FFCT Survey as an appropriate resource for creating 
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the instrumentation for this study.  The researcher modified the original 43 questions 
FFCT Survey for this study by deleting questions that were not consistent with its 
research objectives.  The researcher deleted nine of the original 43 questions.  The 
remaining 34 questions were adapted to fit the parameters of the study.  
 Modified FFCT Survey for Single Mother Students.  Appendix D shows the 
original FFCT Survey questions and indicates questions that were collapsed or modified.  
Twenty-seven of the 34 remaining questions were modified to create the single mother 
student instrument for this study (see Appendix E).  This study's instrument included 16 
questions covering demographics, barriers, enablers to a community college degree or 
certificate attainment, and usage of a two-generation program to enable a community 
college degree or certificate attainment.  The modifications consisted of wording added 
or subtracted from the original FFCT Survey questions and combining of questions to 
accommodate this study's parameters.  For example, Question #3 of the FFCT Survey 
reads, “What year are you in school?”  The modified version of the question states, 
“What year were you enrolled in the community college while participating in the two-
generation program?”  Since the FFCT Survey is in a survey format consisting of a 
majority of the questions offering multiple options to choose from for each question, the 
researcher modified the questions to reflect open-ended questions to fit a semi-structured 
interview format. The researcher modified the initial interview questions by changing the 
wording to past tense for the open-ended questions with follow-up/probing questions to 
accommodate single mother students.  The FFCT Survey was also modified to capture 
data from the two-generation program coordinator.   
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Modified FFCT Survey for Program Coordinator.  The two-generation program 
coordinator's questions pertain to the observed barriers and enablers for single mother 
students achieving a community college degree or certificate.  The objective is to gain 
insights from the two-generation program coordinator on how the two-generation 
program affected single mother students through their participation in the two-generation 
program.  The demographic questions were excluded from the program coordinator 
instrument as the criteria for selection provided the necessary demographic information; 
thereby, reducing the number of questions from 16 to 9.  The researcher modified the 
original FFCT Survey to accommodate this study's parameters (see Appendix F).   After 
the researcher modified and mapped questions from the FFCT Survey to the study’s 
interview questions and objectives, structuring the interviews occurred.  Table 1 shows 
the mapping of the interview questions to the research objectives.  The instrument serves 
as the data collection tool for the interviews.  
Table 1  
Research Objectives Mapped to Interview Questions 
Research Objectives (ROs) Interview Questions 
RO1 – Describe the demographics of participants, including         
            age, ethnicity, employment status, current living    
            arrangement, income, education level, and number of  
            children. 
Q9, Q10, Q11, Q12, 
Q13, Q14, Q15 
  
RO2 – Explore the barriers that impact single mothers’  
            persistence through a two-generation approach in   
            community college education to degree or certificate  
            attainment. 
Q1, Q2, Q3, Q4, Q5, 
Q6, Q7, Q8, Q16 
  
RO3 – Identify the enablers that impact single mothers’  
            persistence through a two-generation approach in  
            community college education to a degree or  
            certificate attainment. 
Q1, Q2, Q3, Q5, Q6, 
Q7, Q8, Q16 
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Table 1 (Continued)  
  
Research Objectives (ROs) Interview Questions 
RO4 – Explore single mothers’ use of the two-generation  
            approach for community college degree or certificate 
            attainment. 
Q2, Q3, Q4, Q5, Q7, 
Q8, Q16 
Note: The Modified FFCT Survey for the Program Coordinator eliminated all demographic questions 
associated with Research Objective 1, a total of 7 questions.   
 
Interviews 
 Qualitative researchers use interviews and text-based observations in the 
collection of qualitative data (Terrell, 2016).  Qualitative studies tend to utilize less 
structured interviews to offer interviewees the opportunity to provide detailed 
explanations of their answers.  In-depth interviews are known as semi-structured or 
open/unstructured interviews (Hugh-Jones, 2010).  Semi-structured interviews use 
the interviewer's specific questions allow flexibility for follow-up or probing questions as 
needed (Terrell, 2016).   
 Starting an interview with a descriptive question prior to questions regarding 
sensitive issues and reflections reduces potential unease in the interview (Smith & 
Shinebourne, 2012).  Funneling is recommended to begin the interviews with general 
questions and level up to specific questions (Smith & Osborn, 2008).  Funneling allows 
the researcher to establish a relationship or rapport with the participant before asking 
more specific and sensitive questions (Smith & Osborn, 2008).  The interview's initial 
questions represented the opening or general questions that probed the participants 
regarding the barriers and enablers to a community college degree or certificate 
attainment and the two-generation approach.  In contrast, the remaining questions asked 




Interview Script and Protocol 
 The researcher developed an interview script and protocol tool (see Appendix G) 
to serve as a guide and to ensure uniformity of information throughout the interviewing 
process for each participant.  According to Creswell (2013), the interview protocol allows 
the interviewer to record notes about the interviewee's responses.  To ensure the 
interview script and protocol collected appropriate data and reflected the research 
objectives, the researcher utilized strategies to ensure the study's credibility and validity. 
Credibility and Validity of the Study 
Credibility refers to internal consistency, where the core issues include examining 
rigor in the research process and communicating rigor strategies to others (Gasson, 2004).  
Credibility can be achieved by “prolonged engagement and persistent observation in the 
field to include building trust with participants, learning the culture, and checking for 
misinformation that stems from distortions introduced by the researcher or informants” 
(Creswell, 2013, p. 250-251).  To establish the credibility of the research, the researcher 
utilized the techniques of validity. 
 According to Miles et al. (2014), validity tests plausibility, sturdiness, and 
confirmability of the meaning emerging from the data collected.  Validity is relevant 
mainly to the second audience, the research reports' readers (Miles et al., 2014).  The 
research reports’ readers need to know the detailed data collection procedures and data 
analysis to assess the findings' credibility (Miles et al., 2014).  Strategies of validation 
include “(a) prolonged engagement and persistent observation in the field, (b) 
triangulation through multiple data sources, methods, and theoretical schemes, (c) peer 
review or debriefing as an external check of the research process, (d) negative case 
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analysis by refining the working hypotheses, (e) clarification of the researcher bias, (f) 
member checking through solicited participant views, (g) rich, thick description to allow 
for decisions regarding transferability, and (h) external audits to examine both the process 
and the product for accuracy” (Creswell, 2013, p. 250-253).  This study utilized four 
strategies for improving validity, including clarifying researcher bias (reflexivity through 
journaling), member checking, rich, thick description, and triangulation to enhance 
validity. 
Clarifying Researcher Bias (Reflexivity) 
 Merriam (1988) informs that clarifying researcher bias from the beginning 
of the study helps the reader understand the researcher’s position, preferences, or 
assumptions that impact the study.  Creswell (2013) explains that the researcher should 
document the experiences, biases, prejudices, and orientations that have influenced the 
study's interpretation and approach.  Reflexivity requires the researcher to continually be 
aware of any personal actions that may impact the study's outcomes (Terrell, 2016).  For 
this study, the researcher elected to keep a journal that documented any experiences, 
biases, prejudices, and orientations to minimize personal preference throughout the study.  
 The researcher utilized journaling to ensure bias from entering into the research 
process and notate the researcher’s feelings and observations.  The researcher made 
notations regarding challenges faced and self-statements related to the data collection and 
data analysis process.  Journaling allowed the researcher to reflect and consider biases 
throughout the data collection and analysis process.  This process assisted the researcher 





Member checking is the act of showing the interviewee the final report and asking 
for their confirmation of the information accurately representing their input (Terrell, 
2016).  The researcher requests the participants’ views for the credibility of the 
interpretations and findings (Ely, Anzul, Friedman, Garner, & McCormack-Steinmetz, 
1991; Erlandson, Harris, Skipper, & Allen, 1993; Glesne & Peshkin, 1992; Lincoln & 
Guba, 1985; Merriam, 1988; Miles & Huberman, 1994).  Lincoln and Guba (1985) 
believe member checking is “the most critical technique for establishing credibility” (p. 
314).  For this study, the researcher manually transcribed the interviews and provided a 
summary to the participants to verify their accurate interpretation.   
If the summary did not accurately reflect the participants’ responses, the 
researcher revised the summary based upon the participants' edits to ensure the data's 
accuracy.  One week after conducting each interview, member checking occurred.  The 
researcher manually transcribed interviews based on the audio recordings from each 
interview.  After transcription, the researcher provided each interviewee with an 
interview transcript to verify their responses' accurate interpretation.  Only one 
interviewee of the eight study participants requested a change to the transcript.  The 
researcher revised the transcript and sent it back to the participant for confirmation of the 
change.  Member checking helped to ensure that the researcher correctly translated and 
interpreted participant responses. 
Rich, Thick Description 
Rich, thick description ensures transferability in which the research findings are 
found applicable in other contexts (Erlandson et al., 1993; Lincoln & Guba, 1985; 
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Merriam, 1988; Terrell, 2016).  A thick description means that the researcher provides 
great detail in the report and writing of a case or theme (Creswell, 2013).  According to 
Stake (2010), “a description is rich if it provides abundant, interconnected details…” (p. 
49).  The researcher used the interview summaries, once transcribed, to provide in-depth 
details regarding the participants' experiences.   
Rich, thick description allowed for transferability of the research results in other 
settings.  Detailed accounts of experiences flowed into each interview, including pauses 
and filler words.  The rich, thick description included in the transcripts allowed the 
researcher to analyze participant responses verbatim.  Careful attention ensured each 
interviewee's responses were accurately captured by listening to the audio recordings and 
reviewing the written transcripts before member checking occurred.  The transcripts 
contained the participants’ experiences as a single mother, student, and participant of a 
two-generation program in a community college setting.   
Triangulation 
Triangulation involves multiple and diverse analysis, methods, sources, and 
theories to provide evidence (Ely et al., 1991; Erlandson et al., 1993; Glesne & Peshkin, 
1992; Lincoln & Guba, 1985; Merriam; 1988; Miles & Huberman, 1994; Patton, 1980, 
1990).  The triangulation process typically involves collecting evidence from multiple 
sources that provide clarification and data information support on a study theme or 
perspective (Creswell, 2013).  Even as new data forms continuously emerge, all data 
categorizes into four types of information: observations, interviews, documents, and 
audiovisual materials (Creswell, 2013).  In addition to interviews, phenomenological data 
sources include documents and observations (Terrell, 2016).  For this study, the 
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researcher utilized three sources for triangulation: (1) interviews with single mother 
students, (2) an interview with a two-generation program coordinator, and (3) two-
generation program documents.   
Triangulation included comparing the single mother student transcripts with the 
program coordinator transcript and two-generation program documents.  Triangulation 
allowed the researcher to identify, confirm, and align the single mother student 
participants' themes with the program coordinator interview transcript and the two-
generation documents.  The single mother students' themes and subthemes aligned with 
the program coordinator transcript and the two-generation documents.  For example, 
enablers of support systems, barrier mitigation, and support provided through the two-
generation program included the program coordinator and the two-generation documents 
review.  However, the participants revealed additional information not resident in the 
program coordinator transcript or the two-generational documents.  For example, the 
program coordinator did not mention government assistance nor within the two-
generation documents, but five of the seven single mother participants acknowledged 
receipt of the Supplemental Nutrition Assistance Program (SNAP) for Women, Infants, 
and Children (WIC) benefits.  Triangulation enabled the researcher to identify 
consistencies and inconsistencies among the single mother student's transcripts, program 
coordinator transcript, and two-generation documents. 
 Interviews with Single Mother Students.  Single mother students served as the 
primary source of information for this study.  Obtaining the single mother students' 
perspective through interviews was helpful to provide a first-hand account from the 
individuals who experienced the phenomenon of being a student, single mother, and 
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participant of a two-generation program.  The single mother students' perspective was 
compared, combined, and validated with the program coordinator and two-generation 
program document review. 
 Interview with Program Coordinator.  The program coordinator served as a 
secondary source of information for this study.  Obtaining the coordinator's perspective 
through an interview was valuable to this study to compare and contrast views from both 
the single mother students' and coordinator perspectives.  Therefore, the two-generation 
program coordinator provided knowledge about the program and the single mother 
students from a leadership and observer perspective that added to the study's holistic 
analysis.   
 Two-Generation Document Analysis.  Document analysis involves the researcher 
interpreting the document to give voice and meaning to a topic (Bowen, 2009).  O’Leary 
(2014) categorizes document analysis into the primary types of personal documents (e.g., 
blogs, journals/reflections, e-mails), physical evidence (e.g., training materials, flyers, 
posters), and public records (e.g., student handbooks and transcripts, annual reports).  
Two-generation program documents were requested and received from the program 
coordinator and the grant originator.  These documents served as the third source of 
information for the study.  The documents' analysis consisted of coding information into 
themes similar to the interview transcripts' analysis (Bowen, 2009).  The 
researcher reviewed the two-generation program documents to validate the participants' 
responses regarding the program's goals, objectives, and results.  The results of the 
document review display along with the participant responses via tables and narrative 
text.  The researcher used the two-generation program documents to develop a 
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comprehensive explanation and understanding of single mother student experiences 
attending a community college and participation in a two-generation program.   
 For this study, the researcher interviewed single mother students and a two-
generation program coordinator to record information to meet the study's objectives.  An 
analysis of two-generation program documents provided by the current program 
coordinator and grant originator took place to determine similarities and differences 
between the information provided by all three sources.  The program coordinator and 
grant originator provided the researcher with summaries of the grant’s goals and 
outcomes.  It was important to converge data sources, also known as triangulation, to 
ensure comprehensive results reflecting the participants’ understanding as accurately as 
possible, comparing the single mother student interview responses, program coordinator 
interview, and program document analysis occurred to ensure the reliability of the data.  
Since the study involved human subjects in which ethical concerns could arise, the 
researcher obtained approval from the Institutional Review Board (IRB); (see Appendix 
H). 
Institutional Review Board 
 Fink (2003) describes the Institutional Review Board (IRB) as “administrative 
bodies that are charged with protecting the rights and welfare of human research 
subjects” (p. 90).  The IRB is common in schools, universities, private companies, and 
foundations (Fink, 2003).  Through campus committee reviews of research studies, the 
IRB processes research requests to determine the potentially harmful impact and risk to 
participants (Creswell, 2013).  The researcher submitted the research proposal, including 
the study's procedural details, to the IRB committee for review.  Once the researcher 
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obtained IRB approval, data collection began.  Due to a low response rate with the initial 
invitation to participate, the researcher modified the IRB submission and received 
approval for the modification. 
Data Collection 
 Creswell (2013) informs that data collection represents in-depth and multiple 
interviews with participants for phenomenological studies.  Alase (2017) lists the 
following steps in the data collection procedures for an IPA study: 
1. Conduct semi-structured and unstructured interviews with 2 to 25 participants. 
2. Interview duration should be approximately 60 to 90 minutes in length per 
 interview session. 
3. Interview invitations should remain at one interview per participant (contact 
 participants for follow-up interviews only if necessary). 
4. Allow the participants to decide the interview site (place of comfort for 
 convenience purposes of the participants). 
5. Utilize various technological devices to collect data (note and pen, electronic 
 voice recording device, video recording device; (p. 15). 
 For the present study, the researcher utilized Alase’s (2017) five 
recommendations.  As a point of clarification for step #4, participants received contact 
via email to schedule phone interviews.  





Table 2  
Data Collection Plan 
Week Action Item 
Week 0 Obtain Institutional Review Board Approval. 
 Complete pilot test. 
  
Weeks 1-3 Send invitational emails to prospective 
participants. 
  
 Receive emails from individuals acknowledging 
willingness to participate in the study. 
  
 Schedule telephone interviews with participants. 
  
 Send confirmation and reminder details of 
interviews to participants via email. 
  
 Begin journaling reflections. 
  
 Conduct interviews with participants. 
  
 Confirm informed consent at the beginning of 
the interviews. 
  
 Transcribe interviews from audio recordings 
after each interview. 
  
 Conduct member-checking. 
  
Weeks 4-8 Obtain Institutional Review Board Amendment 
Approval.  
  
 Request program coordinator to send email to 
potential participants encouraging study 
participation. 
  
 Contact potential participants via phone to 
participate in interviews. 
  





Table 2 (Continued)  
  
Week Action Item 
Weeks 9-11 Send post-interview thank you emails to 
participants, including a maximum of (25) 
electronic $25 gift cards (Amazon, Walmart, or 
Visa) for participation in the study. 
  
 Review for themes in the data after member 
checking. 
  
 Conduct and complete data analysis using IPA. 
 Share results of the study with participants via 
email. 
 
 First, in week 0, the researcher requested approval for the IRB study to include a 
waiver of documentation (see Appendix I) and completed a pilot interview.    In weeks 1-
3, the researcher sent an invitational email to potential participants; single mother 
students (see Appendix J) and the program coordinator (see Appendix K).  The researcher 
also scheduled telephone interviews with participants, sent confirmation details and 
reminders (see Appendix L) of interviews to participants via email, began journal 
reflections, confirmed informed consent (see Appendix M), conducted interviews, 
transcribed interviews, and conducted member checking (see Appendix N).  In weeks 4-
8, the researcher obtained an IRB modification approval, requested the program 
coordinator to send an email to potential participants encouraging participation (see 
Appendix O), wrote journal reflections, and conducted interviews until saturation 
reached.  In weeks 9-11, the researcher sent thank you emails (see Appendix P) and 
distributed gift cards, reviewed and analyzed data for themes, conducted and completed 
data analysis via coding, finalized results, and conclusions.  Upon approval of the 
dissertation committee, the researcher will share study results with participants.  The 
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researcher conducted interviews with participants on a predetermined date and time 
selected by the participant via phone.   
Face-to-Face versus Telephone Interviews 
 Preparation to conduct interviews requires knowing how the instrument will be 
administered (Oishi, 2003).  Options range from in-person (face-to-face), telephone, 
mailed, emailed, handed out, or computerized questionnaires (Oishi, 2003).  A face-to-
face interview is a mode of interviewing suited for complex questions that may be 
confusing and the possibility of long response choices (Oishi, 2003).  The physical 
interviewer’s presence aids in establishing rapport and observing nonverbal cues (Oishi, 
2003).   
 Contrarily, Bourque and Fielder (2003) suggest the usage of telephone interviews 
requires the evaluation of “the availability of telephones in the targeted population, the 
motivation level of the targeted population, and the amenability of the research question 
to data collected by phone” (p. 32).  Telephone interviews require strong verbal skills and 
vocal tone by the interviewer (Bourque & Fielder, 2003).  Interviewers can collect 
sensitive information effectively or with greater accuracy through telephone and face-to-
face interviews (Bourque & Fielder, 2003).   
 Telephone interviews can be less intrusive and allow increased control and power 
of the interviewees to schedule, rescheduling, or end the interview (Holt, 2010; Saura & 
Balsas, 2014; Trier-Bieniek, 2012).  The researcher initially determined face-to-face 
interviews as the best type of interview for this study.  Still, due to the COVID-19 
outbreak and the subsequent IRB restrictions regarding face-to-face interviews, the 
researcher chose phone interviews as the safest type of interview to yield study results 
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similar to face-to-face interviews.  Although face-to-face interviews are the preferred 
method of conducting interviews, telephone interviews serve as an appropriate alternative 
due to the similarities with face-to-face interviews.  Telephone interviews were 
appropriate for this study to ensure the safety of both the researcher and the participants. 
Conducting Interviews 
 Interviewing is viewed as a series of steps (Creswell, 2013).  Kvale and 
Brinkmann (2009) offer seven stages of an interview inquiry: thematizing the inquiry, 
designing the study, interviewing, transcribing, analyzing data, verifying validity, 
reliability, and generalizability of findings, and reporting the study.  Rubin and Rubin 
(2012) also present seven steps referred to as the responsive interviewing model, similar 
to Kvale and Brinkmann's (2009) stages yet more flexible in structure.  Due to the 
thoroughness and the methods chosen, the researcher followed Creswell’s (2013) steps 
for conducting interviews.  The steps follow with slight modifications for this study 
described after the list. 
 1. “Decide on the research questions that will be answered by interviews. 
 2. Identify interviewees who can best answer these questions based on one of 
  the purposeful sampling procedures. 
 3. Determine what type of interview is practical and will net the most useful  
  information to answer research questions. 
 4. Use adequate recording procedures when conducting one-on-one or focus  
  group interviews. 
 5. Design and use an interview protocol or interview guide. 
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 6. Refine the interview questions and the procedures further through pilot  
  testing. 
 7. Determine the place for conducting the interview. 
 8. After arriving at the interview site, obtain consent from the interviewee to  
  participate in the study. 
 9. During the interview, use good interview procedures” (Creswell, 2013, p.  
  163-166). 
 For this study, research objectives replaced research questions.  The researcher 
utilized phone interviews instead of face-to-face interviews and a waiver of 
documentation for the informed consent to obtain permission.  Appropriate interview 
procedures included the following items and actions.  Creswell (2013) recommends using 
suitable recording procedures when conducting interviews.  A digital handheld voice 
recorder device served as the preferred equipment for recording the interviews.  The 
researcher used a voice recorder application as a backup to the digital handheld voice 
recorder.  The researcher used an interview protocol (see Appendix G).  The researcher 
listened intently, remained respectful and courteous, and took notes while conducting 
interviews.  The researcher worked to establish the trust of participants during the 
interviews.  The researcher used an active participant approach to develop a rapport and 
build trustworthiness with participants.  Conducting the interviews as an active 
participant allowed the participants to be more comfortable conversing with the 
researcher and creating an optimal interviewing environment.  Before conducting 
interviews, the researcher performed a pilot test. 
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 Pilot Test.  Fink (2003) defines a pilot test as “an initial test of the survey, well 
before it’s made final.  The pilot test is conducted with members of the target population 
and in the same setting as the actual survey” (p. 163).  Creswell (2013) informs that the 
researcher should refine interview questions and procedures through pilot testing.  Pilot 
tests aid in the refinement and assistance of developing instruments, assessing observer 
bias, question framing, background information collection, and procedure adaptation 
(Sampson, 2004).  Pilot testing also refines data collection plans and aids in developing 
aligned questions for the study (Yin, 2009).  Individuals chosen for the pilot test should 
possess similarities to the actual study participants (Fink, 2003).  Once the IRB granted 
permission, the researcher conducted the pilot test with a single mother student, analyzed 
the pilot test data, revised the instrument per the pilot test results, and finalized the 
instrument and protocols to conduct interviews.  After completing the pilot testing, and 
the instrument was finalized (in consultation with the Committee Chair), the researcher 
obtained informed consent from each participant before conducting interviews.   
 Informed Consent.  Participants must have complete information about the 
procedures and risks involved in the research study before they agree to participate (Fink, 
2003; Roberts, 2010).  Miles et al. (2014) recommend that researchers practice 
transparency with research plans.  Communicating transparently about the research study 
helps trust develop between the researcher and the participants (Miles et al., 2014).  
Informed consent should present the participants' expectations, the purpose of the 
research, and how the study results will be used (King, 2010).  Suppose informed consent 
is unable to be signed or is not signed; in that case, the researcher must document that the 
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researcher administered the informed consent material to the participants and that they 
agreed and understood the information (Fink, 2003).   
 Since the researcher conducted interviews via telephone, the researcher requested 
a Waiver of Documentation of Informed Consent from the IRB (see Appendix I), also 
known as verbal consent or waiver of signed consent.  The IRB approved the Waiver of 
Documentation of Informed Consent.  The researcher read the informed consent (see 
Appendix M) as part of the interview script and protocol over the phone and asked 
participants for their consent to participate.  Confirmation of informed consent took place 
at the beginning of the recording for each interview. 
 Recording and Transcribing Interviews.  The researcher recorded all interviews 
using a digital handheld audio recorder and voice recorder application.  Once completion 
of the single mother student and program coordinator interviews occurred via telephone, 
the researcher manually transcribed the interviews from the audio recordings.  The 
researcher then emailed the transcripts to the participants to conduct member checking 
(see Appendix N).  As the transcripts were confirmed as accurate or revisions made based 
upon the participants’ changes, the researcher reviewed the transcriptions for the data 
themes.  The researcher documented feelings, reactions, and thoughts related to the data 
and interview experience as part of the journal reflections.  
 Incentives for Participation.  Potential participants can be motivated to participate 
in a study in many ways (Bourque & Fielder, 2003).  Miles et al. (2014) inform that the 
researcher should acknowledge that participants are giving information by volunteering 
to participate in the study and respecting their gift of insight, privacy, and time.  
Response rates are higher when the study has personal relevance for the potential 
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participants or when potential participants believe their participation will benefit the 
greater good (Bourque & Fielder, 2003).  Edwards et al. (2002) inform that personalized 
written contact with participants helps to increase response rates.  Also, incentives aid in 
the assurance that the researcher respects the participants' time is valuable and worthy of 
compensation (Bourque & Fielder, 2003).  Therefore, all participants who chose the 
incentive received a $25 gift card of their choice from Visa, Amazon, or Walmart.  The 
researcher also included a post-interview thank-you note via email or mail for 
participating in the research study (see Appendix P).  Once the study is finalized and 
approved, the researcher will email participants a copy of the study results.  Table 2 
details the data collection plan for this study. 
Confidentiality 
 Alase (2017) states that the researcher should take the appropriate steps to protect 
the research participants' dignities, rights, and privacy.  The researcher ensured 
participant information confidentiality through the assignment of pseudonyms or alias 
instead of using participant names.  The researcher also ensured participant information 
security by storing the audio recordings in a locked safe located at the researcher’s home 
for at least one year.  At that time, the researcher will destroy the data.  Neither the names 
of the participants nor the college will appear in the study.  There were no risks to 
participants for choosing to participate in this study.  The researcher informed the 
participants at the beginning of the interview of their right to withdraw from participation 
at any time during the study without penalties.  The informed consent served as an ethical 
responsibility of the researcher to ensure the participants have adequate information 
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about the project and the ability to accept or reject the invitation to participate in the 
study (King, 2010). 
Role of the Researcher 
The researcher’s role in a qualitative study is to access the study participants' 
thoughts and feelings (Sutton & Austin, 2015).  Qualitative researchers serve as a data 
collection tool (Terrell, 2016).  Since the researcher identifies as a single parent and 
postsecondary education student and may have similar experiences as the research 
participants, the researcher utilized journaling.  Given the participant responses and 
impact on the researcher’s interpretation, journaling of self-reflections ensured that 
researcher bias did not affect the essence and depth of the participant stories.  The idea of 
active participation remains the same across qualitative research extending into the data 
analysis (Terrell, 2016).  The data analysis chosen for this study was the Interpretative 
Phenomenological Analysis (IPA).  
Interpretative Phenomenological Analysis 
 IPA interviews serve to develop a rapport with the participants and get them to 
open up and share their lived experiences for exploration and analysis (Alase, 2017).  
Smith et al. (2009) state that “IPA is a qualitative research approach committed to the 
examination of how people make sense of their major life experiences” (p. 1).  
Additionally, Smith et al. (2009) state, “IPA shares the views that human beings are 
sense-making creatures, and therefore the accounts which participants provide will reflect 
their attempts to make sense of their experience” (p. 4).  IPA is an idiographic approach 
concerned with the individual’s particular experience (Smith & Shinebourne, 2012). 
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 This study used interpretative phenomenology analysis (IPA).  IPA explores, 
investigates, and interprets the lived experiences of a study’s participants (Alase, 2017).  
The researcher bracketed or kept preconceptions of the study's interviewing and data 
collection processes to allow the participants to express themselves openly and on their 
terms.  The IPA approach to data collection is devoted to the participants' open-
mindedness; therefore, the researcher brackets personal preconceptions in the study 
(Smith et al., 2009).  An IPA study's essence is that the purpose statement identifies a 
research project with a phenomenon to explore or investigate (Alase, 2017).  The IPA 
offers a “detailed account of individual experience” (Alase, 2017, p. 11).  Five stages 
guided the IPA for this study.    
 In Stage 1, the researcher began the data analysis by reading and rereading 
interview transcriptions from the participants, single mother students and program 
coordinator, and two-generation program documents; two times each.  Reading and 
rereading the transcriptions and two-generation program documents multiple times 
allowed the researcher to verify the transcriptions' accuracy.  The researcher identified 
significant responses via statements, sentences, or quotes from the transcriptions and two-
generation program documents review.  Smith and Osborn (2008) inform that reading 
and rereading the transcript carefully is important to become familiar with each 
participant's account.  Smith and Osborn (2008) suggest using the left-hand margin to 
annotate interesting or significant comments about the participants' statements and two-
generation documents during the reading and rereading. 
 In Stage 2, the researcher identified codes throughout the transcribed data and 
identified themes through labeling.  Based on the significant responses obtained from the 
 
71 
first action, the coding of the responses occurred.  It helps highlight distinctive phrases 
and emotional responses to identify codes (Smith & Shinebourne, 2012).  The notes and 
comments should focus on the content and context (Smith & Shinebourne, 2012).  The 
coding assisted in describing the essence of each participant’s phenomenon.  This stage 
requires the transformation of Stages 1 and 2 into emerging themes.  The right-hand 
margin was for notating themes that arise throughout the transcript (Smith & Osborn, 
2008).  The two-generation documents were reviewed by notating specific information 
regarding the goals and results of the two-generation program.  The researcher sorted 
notations from the two-generation documents into the themes resulting from the 
participant interview transcript reviews.  Sorting the notations from the two-generation 
program documents with the participant interviews allowed the researcher to enhance the 
findings' validation with the research objectives.  Once identification of the themes 
occurred, the researcher searched for connections between the themes for clustering.    
 In Stage 3, the researcher structured the analysis by clustering the themes labeled 
to capture their essence through connections.  Clustering is the connection of themes 
(Smith and Osborn, 2008).  The researcher manually made a list of the initial themes 
formed from Stage 2.  Clustering of themes then occurred.  The clusters are named and 
represent the superordinate themes (Smith & Osborn, 2008).  It is necessary to ensure that 
the clusters accurately reflect the original transcript's context (Smith & Shinebourne, 
2012).  As clustering occurred, the researcher checked the transcript to make sure the 
connections matched the transcripts, reflected in a table format.      
 Stage 4 entailed the production of a summary table of the themes.  The 
relationship of the themes was presented graphically in a table (Smith & Shinebourne, 
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2012).  A table shows the themes and subthemes in which each subtheme included a 
relevant short excerpt from the transcript with a line number to allow ease of reference.  
Eatough and Smith (2006) offer the following insights: 
 For the researcher, this table is the outcome of an iterative process in which  
 she/he has moved back and forth between the various analytic stages ensuring that  
 the integrity of what the participant said has been preserved as far as possible.  If  
 the researcher has been successful; it should be possible for someone else to  
 track the analytic journey from the raw data through to the end table (p. 120). 
The analysis repeated for each participant with the construction of a table of themes for 
each transcript.  The first case becomes part of the hermeneutic circle of understanding to 
influence subsequent transcripts analysis (Smith & Shinebourne, 2012).  Hermeneutics is 
the theory of interpretation (Smith & Shinebourne, 2012).  Keeping an open mind 
throughout each analysis allows for new themes to emerge from each transcript (Smith & 
Shinebourne, 2012).  The researcher constructed a table of themes that represented the 
study, checked the transcript, and combined themes as needed in preparation for a 
cohesive narrative report.                   
 Stage 5 consisted of constructing a cohesive narrative by including summary 
tables and direct quotes from the participants to add depth and richness to the narrative.  
Each theme was introduced and illustrated with extracts from the participants and 
analytic comments from the researcher.  This process entailed each theme being 
introduced, illustrated with participant excerpts, and followed by analytical research 
comments (Smith & Shinebourne, 2012).  The report included both textual descriptions 
of what happened and structural descriptions of the phenomenon experienced (Creswell, 
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2013).  The researcher combined information from four sources, as detailed within Table 
3, to create a data analysis plan for this study.  Table 3 details the data analysis plan. 
Table 2  
Data Analysis Plan 
Stage Activity Note 
1 Read and re-read the interview 
transcriptions and two-
generation program documents 
two times 
Significant responses from the 
reader, statements, sentences, or 
quotes identified in the transcripts 





Identify codes and themes 
 
Open coding based on Stage 1 
(Alase, 2017).  Identification of 
and labeling of themes and 
subthemes (Creswell, 2013). 
   
3 Structure of the analysis Clusters of themes labeled to 
capture their essence (Creswell, 
2013).  Review and check the 
transcript. 
   
4 Produce a summary table of 
the themes 
Quotations selected that illustrate 
themes graphically in a table 
(Smith & Shinebourne, 2012). 
   
5 Construct a cohesive narrative The narrative is based on the 
summary table; quotes from 
participants are included to add 
depth and richness (Willig, 2008).  
Each theme introduced and 
illustrated with extracts from the 
participants and then analytic 
comments from the researcher 
(Smith & Shinebourne, 2012). 
Summary 
 Chapter III outlined the research design, the population and sample, 
instrumentation, validity of the study, IRB approval process, data collection procedures 
and analysis, and role of the researcher.  The research objectives served as a guide 
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throughout the methodology of the study.  The researcher described the rationale behind 
the approach and methods selected with justifications for the selections.  The 
methodology illuminates the various complexities and experiences of single mothers in 
postsecondary education participating in two-generational programs.  The chapter 
concluded with a discussion of the Interpretative Phenomenological Analysis.  Chapter 
IV describes the data analysis results, presents the data collected and analyzed, and shows 
the study results.  Chapter V provides findings, conclusions, implications of the findings, 





 – RESULTS 
The purpose of this phenomenological study, utilizing interpretive 
phenomenology analysis, was conducted to explore the use of a two-generation program 
for single mothers as a pathway to economic self-sufficiency.  The study aimed to 
identify strategies to help single mothers attain community college degrees or certificates, 
thereby leading to economic self-sufficiency.  The study formed based upon the research 
objectives of participant demographics, barriers, and enablers on single mothers’ 
persistence in postsecondary education degree or certificate attainment through a two-
generation program and the two-generational approach to postsecondary education 
success.  The data was collected and analyzed as outlined in Chapter III. 
This chapter contains the results of the study.  First, the researcher details the 
steps taken by the researcher to analyze the data.  Second, the data's validity and 
reliability are discussed, including reflective journaling, rich, thick description, member 
checking, and triangulation.  Third, participant demographics describe the interviewees.  
Next, the themes and subthemes are listed and discussed.  Then, the program 
coordinator’s interview and analysis of supporting documents showcase as sources for 
triangulation.  Finally, a summary presents the conclusion for Chapter IV and leads to 
Chapter V. 
Data Analysis 
This study utilized IPA to analyze the data collected.  Smith et al. (2009) define 
IPA as the detailed act of individual experience.  The IPA allows the researcher to 




Therefore, Terrell (2016) informs that the aim of IPA is  
to understand what it is like to walk in another’s shoes (whilst accepting that this 
 is never truly possible) and to make analytic interpretations about those 
 experiences and about the person as the ‘experiencer.’ IPA is an empathic method 
 in that it wants to understand experience from another’s perspective. (p. 129) 
The researcher followed the Data Analysis Plan to analyze each interview, as outlined in 
Chapter III.  As a result, the researcher explored the topic with an interpretive lens. 
Eight participants, seven single mother students, and one program coordinator 
were interviewed for this study.  One of the eight participants was the program 
coordinator, while the remaining seven participants were single mother students in a two-
generation program.  Purposive sampling was used to recruit the study participants.  The 
Endicott College's Family Friendly Campus Toolkit Survey was modified to create 
interview questions for the program coordinator and the single mother students. 
Stage 1 of the Data Analysis Plan consisted of reading and rereading the interview 
transcriptions and two-generation program documents.  The two-generation program 
documents consisted of summaries of the two-generation program goals, objectives, and 
results.  Instead of copies of the grant application, the program coordinator and grant 
originator provided summaries of the two-generation program due to the grant 
application's privacy regulations.  The researcher read each interview transcript and two-
generation program document two times.  The first reading of the transcripts and two-
generation program documents entailed notating initial observations in the left 
margin.  The second reading was a more detailed review of the transcripts and two-
generation program documents, notating additional left margin statements.  The 
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researcher also listened to the audio recordings to record further observations in the left 
margin during this stage.  During this stage, the researcher was able to identify 
meaningful responses from the participants, which included statements and quotes.  The 
researcher followed the same process with the two-generation program documents. 
In Stage 2, the researcher identified codes and themes from the transcripts.  The 
researcher utilized open and descriptive coding from Stage 1.  The researcher highlighted 
significant responses identified from Stage 1 throughout all interview transcripts with 
open coding.  Next, each of the research objectives was color-coded as follows: RO1 
demographics (pink), RO2 barriers (yellow), RO3 enablers (green), and RO4 two-
generation approaches (blue) for descriptive coding.  A separate sheet of paper served to 
summarize the notations from the left margins of each interview transcript.  The 
researcher paraphrased summaries of the themes and subthemes identified in the right 
margin of the transcripts.  Tallies were made for the occurrences of each of the themes 
and subthemes from the interview summaries to determine which themes and subthemes 
were consistent across the seven single mother student interviews.  The researcher 
applied the same process to the review of the two-generation documents.   
Stage 3 consisted of structuring the analysis.  Clusters of themes were labeled to 
capture their essence.  The clustered themes were also reviewed and checked with the 
transcripts.  Another sheet of paper served again to document purple marker themes and 
identify the subthemes using a light blue pen.  Transcript review and labeling per each 
line of the notations and summaries based upon the theme and subtheme headings took 
place.  This process allowed the researcher to verify that the themes and subthemes 
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identified were consistent or inconsistent with the program coordinator responses and the 
supporting document analysis, which followed the same process. 
In Stage 4, the researcher created a summary table for each theme.  Identification 
of participant quotes from Stages 2 and 3 coincides with the themes and subthemes 
identified.  Participant quotes were input into the table and aligned with each 
theme.  Color coding served in Stage 2 to help the researcher align each theme with the 
research objectives to produce a cohesive narrative. 
 Stage 5 included the construction of a cohesive narrative.  The summary table 
from Stage 4 provided the basis for the narrative derived from the themes associated with 
barriers, enablers, and the usage of the two-generation approach.  The inclusion of quotes 
from the participants added depth and richness to the narrative.  Each theme is illustrated 
through extracting quotes from the interviews and analytic comments from the 
researcher.  To ensure the interview script and protocol collected the appropriate data and 
reflected the research objectives, the researcher utilized strategies to ensure the study 
results' credibility and validity. 
 The following sections contain detailed accounts of the participant demographics, 
barriers, enablers, and two-generational approach usage.  Each section restates the 
research objective and follows a description of the results and participant quotes linking 
to the themes and subthemes. 
Participant Demographics 
RO1. Describe the demographics of participants, including age, ethnicity, employment 
status, and hours worked per week, income, education level, number of children and 
ages, and current living arrangement. 
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The program coordinator provided a list of grant program participants to the 
researcher.  The list consisted of 21 potential study participants in which all 21 met the 
criteria to participate.  Of the 21 potential participants, seven agreed to participate in 
semi-structured interviews via phone.  Additionally, for triangulation purposes, a semi-
structured interview occurred with the grant program coordinator.  To gain diverse 
perspectives from each single mother student, interviews were conducted until saturation 
occurred.  Seven single mother students agreed to participate in the research study.   
Table 4 displays the single mother student participants' demographics, including 
the pseudonyms for each participant, age, ethnicity, education level, number of children, 
employment status, hours worked per week, income level, and living arrangements.  The 
participants are in the order in which they interviewed.  Participants were single mothers 
who completed a two-generation program in 2019 at a selected community college in 
2019.  Six of the seven single mother student participants were between the ages of 21 
and 29, while one participant was 38 years old.  Three of the participants identified as 
African American, another three participants as Caucasian, and one participant as Black-
Hispanic.  Participants reported having between one and four children with an age range 






Table 3  
Single Mother Student Demographics 








Living while in the 
Program 









With a parent, 
grandparent, or 
another relative(s) 
         

















         












With a parent, 
grandparent, or 
another relative(s) 
         
Cameron 25 Caucasian 2019; Certificate 
Phlebotomy 
Technician 









         













         
Marley 21 Caucasian 2019; A.A. 
Licensed Practical 
Nursing Degree 




Off-campus with a 
partner 
         









In public or Section 8 
housing 
Note. The researcher assigned each participant a pseudonym to maintain confidentiality. 
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All of the single mother students reported that they worked during their degree or 
certificate program.  Four single mother students reported working part-time (8-25 
hrs./per week), while two participants reported working full-time (40 hrs./per week).  One 
of the single mother students started the degree program working full-time but decreased 
work hours to 20-24hrs/per week during the program.  Income levels for single mother 
students ranged between $6,000 to $20,000 annually.  Living arrangements of the single 
mother student participants included two living with a parent, grandparent, or another 
relative(s), three living off-campus by themselves with their children, one living off-
campus with a partner, and one living in public/Section 8 housing.  
Barriers, Enablers, & Two-Generational Approach Usage Themes 
Through responses obtained via semi-structured interviews with single mother 
students, the program coordinator, and a review of two-generational documents, themes 
and subthemes arose.  Eight themes surfaced during the data analysis of the research 
study.  Two themes emerged as barriers, four themes appeared as enablers, and two 
themes emerged concerning two-generational approach usage.  The researcher interpreted 
childcare challenges and stress as barriers.  Support systems, barrier mitigation, 
determination, and social capital arose as enablers.  Goal support/needs met and 
appreciation of the two-generation program emerged as themes of the two-generational 
approach usage.  Perceived barriers discussion occurs in the next section. 
Themes Associated with Barriers 
RO2. Identify the barriers that impact single mothers’ persistence through a two-




The single mother student participants identified barriers associated with their 
two-generation program participation at the community college.  Table 5 displays the 
themes and subthemes associated with barriers.  The check marks mean that the single 
mother students' information appeared in either the program coordinator and two-
generation program documents.  The zero signifies that no data appeared that matched the 
single mother student responses from either the program coordinator and two-generation 
program documents.  The participants discussed childcare challenges and stress as 
barriers.  The subthemes of stress were identified as stress during the program, balancing 
work and parental responsibilities while in school, and personal life conflicts. 










Childcare challenges 5  0 
    
Stress 5  0 
  Subtheme: Stress during the   
                    program 
5 0 0 
    
  Subtheme: Balancing work and  
                    parental responsibilities      
                    while in school 
4  0 
    
  Subtheme: Personal life conflicts 4  0 
    
Figure 4 illustrates the themes and subthemes for Research Objective 2, which a 
circle identifies.  Rectangles identify the two themes of childcare challenges and stress as 
barriers.  Three subthemes exist for stress, including stress during the program, balancing 
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Figure 4. Impact of Barriers on Single Mother Postsecondary Degree or Certificate 
Attainment 
Barrier Theme 1.  Childcare Challenges 
 The researcher defined childcare challenges as issues associated with childcare for 
single mother student’s children.  Five of the seven participants discussed childcare 
challenges as a barrier to pursuing their degree or certificate.  Emory was a stay-at-home 
mom who said she was grateful for the ability to take classes online but missed the ability 
to connect with others on campus for study time.  Emory stated: 
 The biggest challenge would be, once again, childcare. Because I would have 
 liked to be able to go in to, you know, spend some time on the campus to kind of 
 focus more. Honestly, if there was an opportunity to be able to have like an onsite, 
 you know, maybe a nonprofit situation for childcare. I think that would be so 
 awesome. Even if it was limited to, you know, a couple hours just of study time.  



















 I’m not exactly sure how school daycare works because I forget the rules. I 
 forget what it exactly was, but I couldn’t put my other child in the school 
 daycare. But if they could have like a daycare that would you know, take student 
 kids and you know, last past maybe 5 o’clock or something like that. Then, that 
 would help out a lot. But I know they have certain hours that they’re open. 
Casey also stated:   
 Considering the program that I was in, which was Nursing, it was extremely hard 
 for me to do all the studying that it required and having to parent too. Because I 
 had a lot of late-night studying that I had to do in order to maintain good grades.  
 Because I mean we were testing back-to-back to back-to-back. So, it was kinda 
 rough. 
Tatum offered that her instructor did not understand why she did not have somebody to 
help watch her kids. 
 Basically, my instructor didn’t realize I was a single parent where the (my) kids’ 
 father wasn’t alive. So, it made it hard when I was attending his class because he 
 didn’t understand why I didn’t have somebody else to help me watch my kids 
 when one of them got really sick. 
Marley discussed issues that occurred while attending Nursing clinical during the degree 
program.   
Marley stated: 
 The only conflict that I ever had was when it came to clinical with the program.  
 We had to be at clinical by 6:30 AM on the floor, and most daycares don’t open 
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 til’ 6:30 AM. So, that was only twice a week. It was a bit of a struggle to make 
 sure she (the child) was taken care of and getting to where she needed to on time 
 and efficiently without it being unfair to her having to get up super early. 
 The challenge of childcare presented a positive and negative overlap with five out 
of the seven single mother students interviewed.  Though the five single mother students 
either received childcare assistance or already had sustainable childcare, they still faced 
challenges and stress associated with caring for children.  As a result of the responses of 
the single mother students, the following are some strategies that may prove beneficial: 
 1. Work with local communities and government officials. 
 2. Ensure a clear explanation of the services offered. 
Barrier Theme 2.  Stress 
 The third theme identified as a barrier in this study was stress.  For this study, 
stress is the circumstances in which single mother students deal with the physical and 
mental pressures of parental responsibilities, school, work, and personal life conflicts.  
Based on participant data, three subthemes of stress surfaced, including (a) stress during 
the program, (b) balancing work and parental responsibilities while in school, and (c) 
personal conflicts that impacted their ability while engaged in the two-generation 
program leading to the attainment of a degree or certificate.  Participant excerpts follow 
each of the subthemes detailed below. 
 Subtheme: Stress During the Program.  During the program, the subtheme of 
stress refers to the single mother students' experiences during their two-generation 
program participation. Participants mentioned demanding test schedules, requirements of 
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the classes, and challenges related to clinical.  Although participants faced these 
challenges, it did not prohibit them from completing the program.   
Cameron stated,  
 I did have some stress. My stress level was still pretty high.  Just because, you 
 know, like I said, being in school is always stressful. And not being in school and 
 getting back in school, especially when you’ve only got a GED. That makes it 
 even more complicated. And then with children, of course, that was another 
 thing. 
Casey stated,  
 Well, before I was approved with (two-generation program), I would say my 
 stress level was to the max. But after getting approved with the (two-
 generation program), my stress level had dropped a whole lot. Having to study 
 and tend to the kids that caused, you know, a lot of stress because, like I said, we 
 would have to test back-to-back to back-to-back. So, it required a lot of studying, 
 and then you having to do this and do that for the kids, and you know stuff like 
 that. I mean, I would say that was stressful because sometimes you couldn’t get 
 this done, or you couldn’t get that done because you had to do this all at the same 
 time. Especially being a single parent. 
Tatum stated,  
 [For] the first part (of my program), my spouse, at the time, was in the military.  
 The only stress I had was low because it was just getting to study. Basically, the 
 studying and if I would pass. If I would actually understand enough of the 
 program, the class to pass the class. And then, as a single parent, it just, having 
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 the five kids, and the last set was twins, so it was a lot harder than I thought it 
 would  be. Time to be able to study as biggest challenge. Between sports 
 activities, and everything else, and kids. I have five kids, so it’s yeah. Others 
 would  say the same, biggest challenge of being able to try to find the time to 
 study.” 
Marley stated,  
 My dad actually just passed away a week ago. As far as stress while 
 attending (community college name), it’s Nursing school, so, of course, that is 
 stressful. All the time, 24/7. So, there’s no really, no kind of end to that stress. 
 Nursing. Nursing program, period. That’s the cause of all stress. Of course, 
 when you’re in school full-time, it’s very hard to work full-time. So, there was 
 some financial stressing going on. Time management. Being a full-time mom, 
 working part-time, and going to school full-time was a lot. So, there was a lot of 
 late nights. Studying and times where I didn’t have adequate sleep. 
Stevie stated,  
 And, when I became a mother, she (the child) was my main focus. I didn’t want 
 to leave her (the child). I was breastfeeding as well. And with her being born 
 early, she had to have a little bit more special care. Stress, whooo, from a scale 
 from one to ten, and ten being the most stressful, I would say, five. And the 
 only thing my stress come from was being a single mother, and working, and 
 having to study. You know, just juggling everything all at once. But besides the 
 classroom stress on me, it wasn’t much. So, matter of fact, my stress level was 
 just at a five.”   
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 Subtheme: Balancing Work and Parental Responsibilities while in School.  
Working while in school is described as the single mothers' responsibilities as an 
employee, parent, and working and parenting impact on pursuing a degree or certificate.  
All seven single mother student participants acknowledged working full- or part-time and 
parenting while participating in the two-generation program.  Balancing work and 
parental responsibilities in school consisted of health and well-being stress, being a single 
mother, studying time, and managing time.  Five of the seven single mother student 
participants mentioned having at least one issue related to balancing work and parental 
responsibilities while in school.  Three of the single mother students expressed the 
difficulty of juggling work, school, and parenting responsibilities.  Casey recalls, “So, I 
would like to add that was kind of stressful too.  Having to, you know, work, and go to 
school and take care of the kids as well.” 
Cameron informs of how she had returned to full-time work while attending school and 
parenting: 
 And work.  It was just; it was stressful, just the thought of it, I guess. With 
 everything going on, it was more or less not just stress but anxiety, I guess 
 you would say. But I had also returned back to work full-time. Sometimes 
 working more than 40 hours per week. So, while going to work and going to 
 school and taking care of a newborn on top of three other children, it was a 
 handful. 
Cameron also discussed issues while attending clinical during the Nursing certificate 
program.  Cameron stated: 
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 My instructor was very aware of my situation (as a mother). I was told by my 
 instructor that  the school would work with me during the clinical if I needed to 
 alter my hours due to me working. They did work with me, but they did not 
 want to. Even in my letter returning to the instructor, the notes they had put 
 that I was either late for work or I wasn’t wearing the proper scrubs or something 
 like that. I can’t remember how she put it. But it was what the instructor okayed 
 me with (altering my schedule).    
Marley added, “Everyday life was kinda hectic.  You gotta remember that you are a student, 
 but you are first a parent, and you also have a life outside of school. So, finding that 
 balance was a little difficult.” 
 Subtheme: Personal Life Conflicts.  Personal life conflicts are, in this study, 
obstacles the single mother students face in the pursuit of their degree or certificate at the 
community college.  Personal conflicts for the single mother students include personal 
life transitions.  Three of the seven single mother student participants mentioned having 
an issue related to personal life conflicts.  Emory stated:  
Being new to Mississippi as well.  So, there was a lot of transitioning going on 
 for me.  Because of my new transitioning, moving, I didn’t have anything as far as 
 like a computer and all of that stuff. 
Cameron detailed her return to school after giving birth to her youngest daughter.  
Cameron stated:  
 During the time that I was there, I had actually just given birth to my youngest 
 daughter. I was three, two, or three weeks postpartum. I had a c-section, so I was 
 fresh out of surgery. 
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Tatum informed, “The kids’ father had gotten murdered that last year. Cause I’m not 
from here and the circumstance that put me here. I lost everything in the past.” 
Stevie stated: 
 Whooo, I know I sat out about a year. Cause she’s (the child) a year, yeah, about a 
 year. When I was pregnant with her, I was high risk. I was actually not able to 
 keep anything down. I was losing weight and just a little health problems that 
 came about why I really didn’t finish (previous attempt at college). 
 Though stressors presented additional barriers for the single mother students to 
overcome, the single mother students did not allow the stressors to distract them from 
their degree or certificate attainment goals.  At least three out of the seven single mothers 
experienced stress during the program but overcame them through support systems.  As a 
result of the responses of the single mother students, the following are some strategies 
that may prove beneficial: 
 1. Health and well-being of single mother students as an extension of the  
  comprehensive supports offered. 
 2. Explanation of supports offered regarding health and well-being. 
 3. If no supports are in place on campus, then implement programs to meet  
  the needs. 
 4. Monitoring well-being of single mother students. 
RO3 discussion along with enablers follows in the next section. 
Themes Associated with Enablers 
RO3. Identify the enablers that impact single mothers' persistence through a two-
generation approach in community college education to degree or certificate attainment. 
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The single mother student participants identified enablers associated with their 
two-generation program participation at the community college.  Table 6 displays the 
perceived enablers to include the themes of support systems, barrier mitigation, 
determination, and social capital.  Table 6 also displays participants subthemes of the 
instructor, peer, staff, PC/Navigator, and family support; degree or certificate attainment 
& continued education, and providing for self and children as perceived enablers. 
Figure 5 illustrates the four themes of support systems, barrier mitigation, 
determination, and social capital as enablers.  Five subthemes exist for the theme of 
support systems to include instructor, peer, staff, PC/Navigator, and family.  Two 
subthemes surfaced for the theme of determination: degree or certificate attainment and 
continued education, and providing for self and children. 
Table 5  
Enablers 








Support systems 7   
  Subtheme: Instructor 5  0 
  Subtheme: Peer 6  0 
  Subtheme: Staff 5  0 
  Subtheme: PC/Navigator 3   
  Subtheme: Family 5 0 0 
    
Barrier mitigation 7   
    
Determination 7 0 0 
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Table 6 (Continued) 
 
   








  Subtheme: Degree or certificate  
                    attainment & continued   
                    education 
5  0 
  Subtheme: Providing for self and   
                    children 
4  0 
    
Social capital 3  0 
    
Enabler Theme 1.  Support Systems 
 The researcher defined support systems/services as any system or service that 
provided the single mother student parents' assistance to succeed.  All seven of the single 
mother student participants discussed some form of support systems and services.  Based 
on participant data, five subthemes of support systems were 
identified, including (a) instructor, (b) peer, (c) staff, (d) PC/Navigator, and (e) family. 




























 Subtheme: Instructor.  The subtheme of instructor refers to as an individual who 
provides instruction to the students whether in a traditional or online classroom setting.  
Five out of the seven single mother student participants identified instructor support as an 
enabler to their degree or certificate program success.  A review of the program 
coordinator transcript supports the instructor as an enabler.  Casey expressed how her 
instructor helped her the most as a student parent at the community college: 
 I had great instructors. They were very helpful during my time at (community 
 college name). Because I had kids while trying to go to school as well and, they 
 kind of worked around my schedule as best as they could. Instructors came with 
 the two-generation program and gave us applications and told us that if we 
 needed, you know, financial support toward school that we could fill that out, and 
 that helped a whole lot. I would say my instructors helped the most as a student 
 parent. And, then my instructors, they made sure that I had the help in the areas 
 that I needed. So, yeah, that helped out a lot. 
Cameron stated: 
 My teacher, she was very considerate with me. Understanding that I had just 
 had a child. We were just all, I would say for that class I was very overall pleased 
 with the learning that I got from the instructor. But with having an instructor like 
 I had, to be there to support you with whatever your decision is and to push you, 
 that was what really helped me. Was the fact that she was concerned, not only 
 about my grades but also my mental well-being. And I think that plays a major 
 part in anybody passing a class. Making sure they have that some type of support. 
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Tatum stated, “My instructor said if we ever needed help one-on-one, to ask her 
questions, and I asked a lot of questions.” 
Marley stated: 
 I couldn’t have asked for better instructors. When it came to information, they 
 did a lot of our study time before the tests to make sure that we were given a fair 
 chance. If I needed to bring my child to class, we had people that did that during 
 the summer semester. The instructors that weren’t teaching would gladly take em’ 
 into their office and keep em’ occupied so the parent could attend class. I never 
 felt like I was looked down upon for having a child. They were always there, 
 willing to help if I needed em’. Luckily, I never had to do that but, I knew if I 
 did, that would’ve been okay. Basically, my instructors and how understanding 
 they were. All the instructors were very open-minded and down-to-earth. I guess 
 all four of my instructors [helped me the most as a student parent]. 
Stevie stated: 
 I would say, my instructor. She was a blunt person, which I loved that. And she 
 taught us well. She was a great teacher as well. Well, instructor. She was a great 
 instructor as far as like how we learned everything. And she was motivational. 
 And also, she was, with her being in the medical field herself and also teaching 
 us, she knew exactly what we needed to learn just as well from the books as into 
 real-life. So, she taught us both ways.” 
The program coordinator emphasized the importance of instructor support.  Jordan 
informs that the two-generation program “wanted to create support systems for single 
moms and other students.”  Jordan emphasized:  
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 For a lot of the women that we dealt with, with this (two-generation program) and 
 then a lot of students in general, just having that support system is really big.  
 Somebody that they can rely on to kind of help them throughout the whole, the 
 whole process. 
Another support resource mentioned as beneficial was the support of peers. 
 Subtheme: Peer.  The subtheme of a peer is the individual(s) who are enrolled in 
the class, whether traditional or online, with the participant.  Six out of the seven single 
mother student participants identified peer support as an enabler to their degree or 
certificate program success.  A review of the program coordinator transcript supports the 
peer as an enabler.  Bellamy expressed how her instructor, faculty, peers, and staff were 
supportive of her as a student parent by stating, “They were all friendly, and really good, 
and nice, and helpful.” 
Casey gave an example of how one of her peers helped her with class: 
 We just helped each other out. And, I had this one peer, she studied with me over 
 the phone. Even though, well, she didn’t have kids. She kinda helped me out. She 
 kinda kept me, you know, on top of things with school. And, helping me out too, 
 you know, stay on top of my studies and stuff while I was trying to be a parent as 
 well. 
Cameron stated: 
 As well as my classmates. We were all very social, and we all got along very well 
 to be a class and to be around. We were all from different locations. Also, the 
 support that I had from the classmates along with the teacher. If there was 
 anything we didn’t understand, there was no issue with having to worry about 
 
96 
 somebody; you know, some people get depressed, not depressed, but upset 
 because they’re having to wait on somebody else to learn something. Or having to 
 stop and wait on somebody, but it was never an issue with that. It was always just 
 an easy-flowing class. They were pretty supportive of me.” 
Tatum commented how her peer interactions were “great.”  She stated, “they all helped; 
we all helped each other.”   
Marley stated: 
 All interactions were positive. Everybody in the class worked together, you 
 know, studying together. Everybody, there was no stupid questions.  
 Nobody made fun of you for any questions that were asked. It was a very open 
 and honest environment. Everybody understood when, if I got a call in class, that 
 I had to get up. 
Stevie stated: 
 We actually all worked together in the classroom. If I didn’t understand 
 something, then I would ask another student; they was willing to help. So, far 
 as my overall experience, it was great, even with the students.  You know,  with it 
 being different varieties of people in the class, and they was understanding. And 
 they was very motivational. Like, you know, someone in there was older than me. 
 And they was like, I know if I can do it, you’re young, you know, just put your 
 mind to it and do it. 
The program coordinator emphasized the importance of peer support.  Even though the 
program coordinator mentioned not being in the classroom setting to witness participant 
interactions with their peers firsthand, Jordan gleaned from experience and conversations 
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with instructors' insights regarding peer support as an enabler.  Jordan states, “It is really 
cool to have a cohort within class that they can all rely on. They’re all going through the 
same thing. Sharing the same experiences. Cohorts help each other throughout the 
process.”  Participants cited staff as another enabler to program completion. 
 Subtheme: Staff.  The subtheme of staff refers to individuals who are not 
classified as either faculty or an instructor yet, serve as community college employees.  
Five out of the seven single mother student participants identified staff support as an 
enabler to their degree or certificate program success.  A review of the program 
coordinator transcript and two-generation program documents support the staff as an 
enabler.  Staff questions refer to the single mother student participants' experiences while 
participating in the two-generation program at a community college.  Marley stated, “I 
couldn’t have asked for a better staff.”  Bellamy stated, “[Staff were] just giving, hope 
and encouragement. And not to give up.”  Cameron stated, “They were pretty supportive 
of me.” 
Emory stated: 
 The staff was very generous. Just being able to have the staff to be able to talk to 
 and confide in with my situation helped so much because I didn’t have to go 
 through the anxieties of, you know, not having anyone to help guide me 
 through that process. I was able to feel like I was being held accountable. Because 





 And the staff was [helpful] as well. And it was another staff member. She was 
 very open and understanding. The way I got my support was through my advisor, 
 as far as classes wise. But my advisor was there to help. That helped. I was 
 unaware of the two-generation program opportunity until one of the community 
 college staff members had said something to me about it. Which I’m very 
 humbled for it. 
The program coordinator emphasized the importance of staff support.  Jordan informed 
that the two-generation program “wanted to create support systems for single moms and 
other students.”  Jordan goes on to state:  
 For a lot of the women that we dealt with, with this (two-generation program) and 
 then a lot of students in general, just having that support system is really big.  
 Somebody that they can rely on to kind of help them throughout the whole, the 
 whole process. 
The single mother student participants identified the PC/Navigator as another support 
resource beneficial to program completion. 
 Subtheme: PC/Navigator.  The subtheme of PC/Navigator, referred to as the 
program coordinator, refers to the individual who coordinated and navigated the two-
generation program at the community college.  Jordan characterizes the subtheme of 
PC/Navigator as having two phases.  Jordan stated: 
The initial phase consisted of the responsibility to help identify the individuals 
 that would be participating in the grant through intake paperwork to determine 
 needs and ensure the individuals met the criteria to participate in the grant. The 
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 second phase consisted of navigating them through the process of finding what 
 type of training program would be beneficial for them. 
A review of the two-generation documents revealed the Navigators role as well, 
"Navigators will assess the needs of the participant and leverage program funds to 
maximize supportive barrier services to increase student success."  Three out of the seven 
single mother student participants mentioned the PC/Navigator as an enabler to their 
degree or certificate program success. 
Emory articulated: 
 Well, I remember just being guided with I believe her name was, I can't think of 
 her name. But, her and Jordan, they were working together, and she ended up 
 leaving, but she was the original person who signed me up for the (grant 
 program). And ah, she was so sweet. I was able to call, you know, (previous 
 program coordinator last name) on anything that I had an issue with. So, I  did 
 appreciate; I believe her name was something (previous program coordinator last 
 name). Yeeeesss, oh my gosh, she was amazing [Researcher gave the participant 
 name of the previous program coordinator.] Beautiful, beautiful person, and 
 Jordan, he's been very helpful as well. 
Cameron stated, "They were pretty supportive of me. He was very exceptional. 
Very helping and considerate. He had the very best attitude, positive-wise. I mean, he 
was on point with his job. He was very excellent. Very exceptional." 
Tatum explained how the program coordinator helped her the most as a single 
mother student at the community college: 
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It had to been Jordan. It was the helpfulness of trying to get me [reimbursed]. 
 Like I paid for my shots, and he tried to see if that would've been covered for 
 all my shots to catch up to date. So, he was able; he helped me out quite a bit. 
A review of the program coordinator's transcript and two-generation program documents 
support the PC/Navigator as an enabler.  The program coordinator and two-generation 
documents detailed the roles and responsibilities of the PC/Navigator.  Jordan provided 
the list of tasks as part of his roles and responsibilities as the PC/Navigator for the two-
generation program: 
• Help identify participants as program coordinator.  
• Intake paperwork for a needs assessment to make sure participants met the criteria 
of the two-generation program.  
• Navigate/held their hand [participants] through the entire process.  
• Help identify the type of training program beneficial to participants to accomplish 
their goals.  
• Know the participants' goals.  
• Know the type of careers participants wanted.   
• Assist participants with issues by walking through the process of trying to resolve 
issues.  
• Ensure participants had all resources available to complete training courses.  
• Aim to navigate participants throughout the process.  
• Listen to what they were going through.  
• Talk with them about some different things.  
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• Be somebody they knew they could rely on that was going to help them navigate 
the process and be able to be successful and have successful completion of their 
training program. 
An analysis of the two-generation program documents revealed that “In assisting these 21 
participants and their children, PC/Navigators were able to align financial support, 
provided through the grant, along with internal navigation as well as external community 
partnerships.”  Participants also cited family as another enabler to program completion. 
 Subtheme: Family.  The family subtheme is defined for this study as those who 
provided support outside of the instructor, peers, staff, and PC/Navigator and considered 
the single mother student participant's family.  Five out of the seven single mother 
student participants attested to receiving support from family while attending the 
community college and participating in the two-generation program.  The five single 
mother student participants' responses were in response to questions regarding managing 
childcare responsibilities, help received from others outside of the school setting, breaks 
taken, handling the basic needs of everyday life, and experience as a first-generation 
college student.   
Tatum discussed how she had to rely on her parents during the times she needed 
more assistance with afterschool childcare, "I had to go to my parents and ask them to 
meet the kids off the bus."  Emory informed how she was able to manage her basic needs 
of everyday life, "Also, receiving a little bit of money from my parents as well. That 
would kind of sum up how I was able to kind of like man through all of that [basic needs 
of everyday life]. 
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Casey expressed how her oldest child assisted with caring for the younger children and 
through help provided from her children's father.  Casey stated: 
 When my oldest child got out of school, I would take her to the daycare too. 
 So, she could be there with my other child. Yeah, my kids' father, he helped 
 whenever he could, when he wasn't working. So, he would come and help out a 
 little bit and allow me time to study some when he was available. And then, 
 like I said, I had a little help in between. 
Marley explained managing childcare responsibilities while attending clinical and 
studying and others who helped her outside of the school setting.  Marley stated: 
 Luckily, I had a good support system that helped me out through that time 
 [clinicals]. She had great grandparents that helped out. And they would watch her 
 if I needed to study a night before a test and things of that nature. So, really good 
 support system there. Yes. My parents and then her father's parents also helped. 
 And then, of course, her father. Everybody were always willing to lend a hand 
 and take shifts if we needed to. 
Stevie discussed support from her family as a first-generation college student.  Stevie 
stated: 
 On the days that I had to work and go to school, a part of the day, she (the child) 
 was at the childcare center, and for the next couple of hours, she was with a 
 family member. Actually, everything was well taken care of. Cause I had support 
 from my family during the weekend and on in the evening time as well. Yes. My 
 childcare was taken care of. But you know, they was there for me, my family was 
 there for moral support and, you know, boosting me on." 
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Enabler Theme 2.  Barrier Mitigation 
Barrier mitigation is a term derived from the review of the program coordinator 
transcript and two-generation program documents.  Barrier mitigation is defined through 
the two-generation program document as lessening the impact of "anything that may 
prevent them (students) from being successful."  The program coordinator shared the 
following in response to the question regarding specific support services offered to 
program participants that covered basic needs, academic needs, childcare needs, and 
parenting/family needs: “Transportation, childcare, and barrier mitigation are what we 
defined it as.  Anything that was gonna go above and beyond, if it was going to prevent 
them from being successful, we would try to help with that.”  
All seven single mother student participants listed various examples to include 
tuition assistance, fuel cards, school supply assistance, childcare assistance, and program 
completion incentives.  The researcher also included SNAP/WIC benefits within the 
theme of barrier mitigation due to four out of the seven single mother participants 
acknowledging receipt of government assistance.   
Bellamy stated: 
Help me pay for like the gas and, you know, the class. And help me 
 financially. Just then, they gave me gas and paid for the class. Oh, and paid for 
 my scrubs. They also did pay for my daycare. 
Casey recounted: 
 It helped pay for my last, I wanna recall, it paid for my last semester. It helped, 
 you know, pay for daycare. And they (two-generation program) paid for that 
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 [after school care]. We had assistance with food. I was getting WIC and the 
 SNAP, Electronic Benefits Transfer (EBT). 
Emory informed: 
 Providing the courses, you know, without me having to pay for it. So, that was 
 huge. I was provided with gas cards in order to get back and forth to the 
 campus. Welfare program and receiving child support as well for both of my 
 children. And WIC, I received assistance. 
Cameron stated: 
 Helping me to pay for my class. Helping me with gas. Helping me with buying 
 my stuff for clinical. But additional to them paying for the childcare instead 
 of it being on me. That took off a burden to where I could take the money that I 
 was paying for that month and put it aside so when an emergency does come 
 about. Oh yeah, I got food stamps, but I've had them since. 
Tatum explained: 
They helped pay for the classes. And they also helped pay for gas to get to the 
 class, which has helped tremendously. They helped pay for the scrubs. They 
 helped pay for the materials for class. We were on SNAP benefits at the time. 
Marley stated, "They stepped in and paid the tuition for us for the summer semester." 
Stevie discussed: 
 I think that I know they offered me the program. They also offered gas to help me 
 get back and forth. And once I completed and passed the class, I received a 
 hundred dollars. And they also helped with my glasses. Cause I needed new 
 glasses. They also helped with that as well. Oh, okay, when I was, I was getting 
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 SNAP, and I was getting WIC. With the SNAP, of course, it helped put food in 
 the refrigerator. And her WIC helped me with her (the child’s) milk and things of 
 that nature. 
The program coordinator and two-generation documents emphasized the importance of 
barrier mitigation.  Jordan stated: 
 You know, this grant was really, really a good grant. I’ve said it several times 
 throughout this [interview], the childcare component was really big. I just think 
 having these types of grants for all students is really helpful. Just helping them 
 eliminate barriers. There are so many barriers with people, and then when you add 
 the single mother in there. They have so many more barriers than a lot of people. 
 So, anything that we can do to help them eliminate those barriers, if it’s tuition, if 
 it’s needing a ride, if it’s whatever it is, childcare, these grants are just so helpful 
 in being able to help them get the training they need so they can go find 
 employment. 
The two-generation document analysis revealed additional insights to barrier mitigation: 
 [Two-generation program] will provide assistance to low-income women through 
 access to training vouchers, barrier mitigation vouchers, fuel assistance vouchers, 
 childcare cost assistance, and program completion incentive stipends. Over the 
 past year, (community college name) has provided incentive stipends for 
 successful completion. These stipends have proven to increase retention and 
 completion rates. The grant was able to not only cover the cost of the training 




Determination was an enabler identified by the single mother student participants. 
Enabler Theme 3.  Determination 
For this study, determination is defined as the motivation and perseverance of the 
single mother participants to achieve their goals for themselves and their families while 
making a difference in their future and their children's futures.  Based on participant data, 
two subthemes of determination included 1) degree or certificate attainment and 
continued education and 2) providing for self and children.  Participant excerpts follow 
each of the subthemes detailed below. 
Subtheme: Degree or Certificate attainment and Continued education.  For this 
subtheme, degree or certificate attainment is a degree or certificate obtained by the 
participants.  Continued education is the participants' plans to further their education after 
attaining their degree or certificate.  Five out of the seven single mother student 
participants discussed obtaining their degrees or certificates.  Simultaneously, the 
program coordinator confirmed that they obtained a degree or certificate through the two-
generation program.  Also, five out of the seven single mother students discussed their 
plans to continue their education.    
Bellamy stated, “They helped me get a certificate.”  Tatum also stated, “I was 
able to obtain my certificate.”  Stevie responded, “Yes, ma’am.  I did get a chance to 
finish the (two-generation program name).  Casey stated, “Because I graduated. Cause 
see, I got my, I guess you can say it’s a degree, I mean, a certificate. Well, I got my LPN 
degree.”  Emory explained, “Now I am a certified Life Coach, with all of the 
certifications that came from those bundles that (came) from the bundles in the courses 
that I took.” 
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 The single mother student participants went on to discuss their plans for continued 
education.  Bellamy responded in hopelessness to the question of continued education, 
“No, I wish. I just have to pay to get back in.” 
Stevie discussed how she was working towards a Nursing degree when she 
became pregnant with her child and had to discontinue her studies with hopes of one day 
returning to complete her Nursing degree.  Stevie stated: 
Cause I was actually in school, well in college, working toward my Nursing 
 degree when I got pregnant with her (the child). I was trying to go back so I can 
 finish the Nursing (degree), to get into the Nursing Program, and finish it. 
 Casey informed that she was not currently in any continuing education but had 
plans of returning in January.  Casey stated: 
 But I do plan on going back in January. I just wanted to work a little bit and get 
 all the way financially set before I decided to go back. I wanted to go back and get 
 an Associate’s of Science. But, yes, I want to go back in January so I can get my 
 RN degree. 
Emory explained her goals of continued education.  Emory stated: 
So, college was always on my mind. Getting my high school diploma, like 
 finishing my education, was something that I had planned to do. I wouldn’t 
 mind going back to school.  
Cameron detailed her past educational experience and how this certificate with 
the two-generation program was to further her education to reach her educational goals of 
becoming a Nurse.  Cameron stated: 
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Well, the first course that I took at (community college name), I’ve actually 
 been a CNA seven years, and that’s where I got my certificate was at the 
 (community college name). So, this was to further my education to better myself 
 and to gain more license because I do want to be a Nurse in the near future. But 
 with learning and getting the certificate I did get, it has further me better into the 
 type of field that I am in, which is the medical field. And with me being in it 
 seven years, it actually helped me in the class. And I actually got my GED. And 
 if there was another class that I could take with the benefits of the (two-generation 
 program name), I definitely would consider it in the future. Cause like I said, right 
 now, that’s the only access I have to any college education. That benefits me and 
 works with me outside of college. And I would definitely consider it if it was an 
 opportunity. But, if they ever did reconsider, I definitely would use the (two-
 generation program name) again. 
The program coordinator transcript revealed further details to support the single mother 
student participants' responses regarding a degree or certificate attainment and continued 
education.   
Jordan stated: 
 A lot of times, you get to working at the hospital or something; they’ll help pay 
 for you to go back to school to become a nurse. So, that’s kind of the way I frame 
 it when I talk to them. 
Subtheme: Providing for self and children.  The subtheme of providing for self 
and children refers to the single mother student participants' efforts to improve present 
and future opportunities for themselves and their children.  Four out of the seven single 
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mother student participants explained either their determination to keep their children as 
first priority or provide a better life for themselves and their children.   
Casey explained: 
So, when they got a little older, when she (the child) started, you know, school, 
 and then I got my other child in daycare, then it was more convenient for me to go 
 to school. It just, you know, required me to do the motherly thing. So, it was kind 
 of hard to multitask, but I made it through. But for the most part, I mostly did it, 
 well made sure, I got it done myself. I wasn’t getting Temporary Assistance for 
 Needy Families (TANF) cause I was still working as well, to, you know, take 
 care of other financial things. 
Cameron stated, “But, I handled it pretty well, work, school, and parenting a newborn 
and three other children. I was able to handle it pretty well. Oh, I was able to handle 
everything.” 
Marley informed: 
 Cause you know, that’s kind of important when you have a child, to be available 
 at all times. And so, that’s what I focused most of my time on [parenting]. I never 
 did need additional care [child]. I always had it taken care of. But it’s the things 
 you sacrifice for a degree. But I’m, I managed to keep my school life and my 
 personal life separate. So, I was able to manage all that myself. 
Stevie explained: 
 I always try to put her (the child) first no matter what. So, I had to make sure I 
 had enough time with my child. As a single mother, I do try to save and put some 
 back for college funds for her as well. So, anything that I can save to go toward 
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 her future is always (good) for me. I said me, but I meant us. My baby girl and I. I 
 stayed  smiling, and you know, just, you know, like not letting anything, 
 showing that nothing is bothering me. Cause everyone always seen me with a 
 smile and uplifted as well as they was to me. I had tunnel vision about what I 
 wanted. So, that kept me afloat. Everything actually was just mellowed out 
 together. I was at a job that was understanding. And when they knew I had to 
 go to school, they would let me off early. Because I was just juggling it. But far as 
 everything else, I cannot ask for anything else. It played out very well. 
The program coordinator discussed sharing encouraging words with the single mother 
student participants regarding providing a better life for them and their children.  Jordan 
expressed: 
 I always encourage all these participants. Okay, so, for me, I tell them this  is your 
 starting point. You’re not going to become a nursing assistant [overnight],  and 
 you’re not going to, you know, be rich overnight, by any means. But let this 
 be a starting point for you. If you’re interested in healthcare, then you can 
 become a nursing assistant and you go do that job. You know, I encourage you to 
 keep going. Enroll with (community college name), do the LPN program, become 
 a Nurse. Do that for a while, and then keep going and become a RN. This is just a 
 stepping block for you to kind of, you know, move/progress throughout your 
 career. So, that’s the way I kind of frame it. That, to me, is the ultimate way to 
 100% being self-sufficient. Is to recognize, yes, I’m going to complete this. I’m 
 going to go find employment. I will have a steady paycheck coming in. But I 
 always encourage them to don’t stop there, to keep going. 
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Social capital emerged from the study results as an enabler to program completion. 
Enabler Theme 4.  Social Capital 
For this study, social capital refers to the single mother student participants' 
connections with classmates.  It also includes the single mother student participants 
supporting other single mothers and single parents.  Three out of the seven single mother 
student participants detailed their experiences with classmates or incidences of supporting 
other single mothers and single parents or a combination of both.  Tatum expressed, “I 
became friends with almost everybody in the class. I encourage others that are single 
parents, that think they don’t have a way to do something, to do it.” 
Marley stated: 
 I can pretty much say that everybody has remained in contact and remained 
 friends since (completing the program). I did meet my best friend in the program. 
 And, she (Marley’s best friend from the program) loves my daughter like her 
 own. But as far as the rest of the class, I kind of kept personal life private. 
Casey stated: 
 I did make a lot of friends while going to school. And I pretty much got along 
 with everybody that was in the classroom. A lot of my peers that I could related 
 to going to school or that had other situations if they didn’t have kids. So, I 
 could relate to a lot of them. We made friends with a couple of people. 
The program coordinator discussed, “Knowing that cohorts, going through the same 
thing, same experiences, and helping each other happens from talking with instructors.”  
 Though each single mother student is unique, some strategies can assist single 
mother students as a whole.  All seven single mother student participants discussed the 
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impact support systems and barrier mitigation had on their lives as single mother 
students.  As a result of the responses of the single mother students, the following are 
some strategies that may prove beneficial: 
 1. Tailor comprehensive support to single mother students. 
 2. Conduct needs assessments with single mother students. 
 3. Ensure single mothers are well-equipped to move their families out of  
  poverty and into economic self-sufficiency. 
RO4, along with a two-generational approach usage discussion, follows in the next 
section. 
Two-Generational Approach Usage 
RO4. Explore the use of the two-generation approach for postsecondary education 
degree or certificate attainment. 
The single mother student participants identified using the two-generation 
approach to participate in the community college grant program.  Table 7 displays the 
two-generation approach from the single mother students' perspective to include goal 
support/needs met and appreciation of the two-generation program. 
Table 6  
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Figure 6 illustrates the two themes of goal support/needs met and appreciation of 




Figure 6. Impact of Two-Generation Approach Usage on Single Mother Postsecondary 
Degree or Certificate Attainment 
Two-Gen Approach Usage Theme 1.  Goal Support/Needs Met 
Goal support/needs met is defined in this study as any support received by the 
single mother students that helped them reach their goals.  Also, goal support/needs met 
was any support received by the single mother students that helped meet their needs as 
students and parents.  Six out of the seven single mother students identified supports 
received that helped to reach their goals.  The program coordinator and two-generation 
documents confirmed the goal to support and getting needs met.  Resources assisted 
single mother students in obtaining their degree or certificate.  First, participants 
discussed how the two-generation program supported them in reaching their goals. 
Emory stated, “Being able to talk to the staff about like, you know, resources and things 
like that. They did offer support in that. Because I had the guidance.” 
Stevie informed: 
 It helped me in numerous ways. It helped motivate me to go ahead and finish 
 what I love before I became a mother. And it was a steppingstone to help me go 
 farther. In ways, it helped me that I know that I will always be able to get a job as 










Casey stated, “I think what they done was very helpful and got me to where I needed to 
get to reach my goal. They helped out a lot.” 
Cameron explained, “It helped in a tremendous way. Especially my education because 
it’s helping me to further myself to becoming a nurse. And I just feel like it’s just one 
step closer to that (nursing degree).” 
Marley stated: 
 Everybody was so super helpful. The did offer; there was a daycare on 
 campus.  I’m sure there were programs that were out there. We had to pick up 
 a booklet that informed us of all the offerings that the community college had 
 for people in financial struggle or single parents, such as myself. As a participant 
 of the two-generation program, they took a lot of stress off financially. 
 Secondly, the student mother participants discussed how the two-generation 
program met their needs while at the community college.  The researcher asked 
participants how the community college's support services met or did not meet their 
needs as student parents, explaining their response.  Five out of the seven single mother 
students responded with details regarding how the two-generation program met their 
needs.  Casey and Marley talked about how the two-generation program succeeded with 
the help they needed.  Casey stated, “Well, they basically met my needs. I mean, what I 
needed help with, they, you know, succeeded with that.”  Marley went on to state, “My 
needs were basically always met. The two-generation program came forward to help us 
through the summer semester.” 




 They met all my needs. They was, you know, with them even offering me the 
 two-generation program; that was a blessing to me. So, I cannot say they didn’t do 
 anything for me, you know. So, they was, they was, to me they was very helpful. 
Cameron was amazed at how the two-generation program went above her expectations 
and explained how childcare assistance is helpful to those who didn’t have childcare 
entering the school setting.  Cameron stated: 
 They did meet my; they really met above my expectations. I wasn’t expecting 
 to get the type of help that they did give as far as helping me with gas and helping 
 me with buying my stuff for clinical and helping me to pay for my class. And for 
 people that don’t have childcare coming into the school setting, it actually helps 
 them as well because then they can go and find daycare for just that little bit of 
 time that they’re in school for those six weeks. While they were able to pay for 
 the childcare for me. So, it gave me some type of relief to be able to do other 
 things that needed to be done. Instead of having to stress about well, if I pay 
 childcare, how can I pay this and this. 
Tatum discussed how she became knowledgeable of the two-generation program 
coordinator for tuition assistance, “They met the needs by sending me to the program 
coordinator for the help with being able to pay for the classes because I couldn’t afford 
that out of class. Or that cost out of pocket.” 
Results of the program coordinator and two-generation document reviews indicate that 
support to reach their goals and meet the needs of the single mother students occurred: 
 Overall, the two-generation program exceeded the initial expected outcomes. The 
 two-generation program was able to surpass the goals of 15 and exceeded the total 
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 number of single mother students served by six participants. The most rewarding 
 outcome achieved is the number of participants that were able to achieve success 
 in their chosen training pathway. The two-generation program boasts a 100% 
 completion rate of those participants that had funds expended to them. This 
 astounding number shows just how effective providing financial and supportive 
 services is in eliminating barriers that prevent individuals from being successful.  
 By offering the participants additional assistance, from what they would normally 
 have, the community college staff, by way of the two-generation program, has 
 been able to successfully help 21 women and their families change their lives for 
 the better. 
Jordan stated, “The two-generation program allowed for a comprehensive approach when 
 assisting the participants with setting goals and putting together an action plan to 
 ensure they found success in their education pathways and with finding 
 employment. The grant, in particular, was really good about offering a broad 
 range of services that we could provide. So, I think we did a really good job 
 of being able to meet their needs.” 
Two-Generation Approach Usage Theme 2.  Appreciation of two-generation program 
Appreciation of the two-generation program is the gratitude shown by the single 
mother students for the two-generation impact.  Five out of the seven single mother 
students expressed their appreciation for the two-generation program.   
Cameron informed: 
 Because without that (two-generation program), I really wouldn’t been able 
 to get into the class without that type of help. That was a very more than 
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 welcoming place to have that. They pretty much, they, everything they did was 
 very exceptional. And I was very grateful. I couldn’t have asked, I didn’t even 
 ask for that, but just that alone was more than enough for me. I just want to say 
 that I’m very thankful for the opportunity that I had with the two-generation 
 program. 
Stevie expressed: 
 When I went to the community college, first of all, I was very humbled. And, my 
 instructor and the staff, everybody was welcoming, loving, and also was 
 motivational. So, it was a great experience. To be honest, I wouldn’t ask for 
 no other way because they were like I said, they were great. Like, I’m a very 
 humble person. So, anything to help me get toward my career, I’m very 
 appreciative of it. So, okay, I was blessed. I was very grateful for the 
 completion incentive. That, you know, it’s just a great program. I’m very blessed 
 and humbled for it. 
Casey stated, “I just want to say it’s a lifesaving program. It helped a lot of single 
mothers that you know need assistance to get on their feet or, you know, progress in their 
careers or reach their goals.” 
Marley detailed: 
 My experience overall was fantastic. The community college really kind of 
 blew me away. I didn’t expect to receive so much out of the program that I 
 attended. I really don’t think they could’ve done anything differently. I’m just 
 really appreciative of their assistance. And I appreciate them reaching out to the 




 Financially, it was a blessing. I would say financially; it was a blessing 
 because it helped me right away. I’m very grateful for it. And I’m glad, if it 
 wasn’t for them, working with me and really trying to push me, I think, I don’t 
 think I would’ve been as motivated. I appreciate you guys (the two-generation 
 program) so much. 
The following section details the connection of identified research themes to research 
objectives. 
Connection of Identified Research Themes to Research Objectives 
The study resulted in a total of eight themes and ten subthemes of single mother 
student perceptions of persistence to postsecondary education degree or certificate 
attainment, including usage of the two-generation approach.  The researcher identified 
the themes (see Table 8) that link to each research objective (see Table 8).  Participant 
demographics connect with RO1.  Perceived barriers align with RO2.  Three themes and 
three subthemes surfaced as perceived barriers for RO2.  Perceived enablers align with 
RO3.  Four themes and seven subthemes surfaced as perceived enablers for RO3.  Two-
generation approach usages connect with RO4.  A total of two themes emerged and 
aligned with RO4. 
Table 7  




RO1 Demographics (age, ethnicity, employment status, 
hours worked (per week), income, educational level, 




Table 8 (Continued) 




RO2 Childcare challenges _____ 
   
 Stress Stress during the 
program 
  Balancing work 
and parental 
responsibilities 
while in school 
    Personal life 
conflicts 
   
RO3 Support systems Instructor 
  Peer 
  Staff 
  PC/Navigator 
  Family 
 Barrier mitigation _____ 
   





  Providing for self 
and children 
   
 Social capital _____ 
   
   
RO4 Goal support/needs met _____ 
 Appreciation of two-generation program  
 
Summary 
This chapter discusses the results of the data analysis and connects the analysis 
with the research objectives.  Seven single mother student participants and one program 
coordinator were interviewed for this study.  The IPA was used to interpret the 
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results.  The interview questions were semi-structured with probing questions to allow 
the participants to respond openly, honestly, and with rich, thick detail.  All of the single 
mother student participants completed a specific two-generation program offered by one 
community college.  Six of the seven single mother students were in their 20s, and they 
were either employed full- or part-time. 
The researcher followed the data analysis plan.  Open coding was utilized in the 
beginning stages of data analysis, in which codes emerged.  Descriptive coding allowed 
for a narrowing of the emergent codes into categories.  The researcher continuously 
reviewed the codes, categories, and research objectives to identify themes and subthemes.   
This chapter discussed the participant demographics, perceived barriers, perceived 
enablers, and the usage of the two-generation approach for postsecondary education 
degree or certificate attainment.  Chapter V contains the findings, conclusions, and 
recommendations for this study.  The chapter concludes with a discussion, limitations of 





 – CONCLUSIONS 
The purpose of this qualitative phenomenological study was to explore the use of 
a two-generation program for single mothers as a pathway to economic self-sufficiency.  
This chapter contains the findings, conclusions, and recommendations identified as a 
result of the data described in Chapter III and supported by the literature review in 
Chapter II.  Additionally, this chapter presents a discussion, limitations of the study, 
recommendations for future research, and a summary. 
The study participants included one program coordinator and seven single mother 
students.  The program coordinator transcript and two supporting program documents 
aided in triangulating the single mother student data.  All of the single mother students 
participated in a two-generation program.   
Barriers to a degree or certificate attainment were childcare challenges and 
stress.  Subthemes of the barriers to a degree or certificate attainment were identified as 
stress during the program, balancing work, and parental responsibilities while in school, 
and personal life conflicts.  Enablers to a degree or certificate attainment for single 
mother students were support systems, barrier mitigation, determination, and social 
capital.  The enablers' subthemes to a degree or certificate attainment were identified as 
the instructor, peer, staff, PC/Navigator, family supports, degree or certificate attainment 
and continued education, and providing for self and children.  Two-generation approach 
usage themes were goal support/needs met and appreciation of the two-generation 
program.  Eight themes and ten subthemes emerged during the research study's data 

























Figure 7. Themes and Subthemes of Single Mother Postsecondary Degree or Certificate 
Attainment with Two-Generation Approach 
Findings, Conclusions, and Recommendations 
 The findings, conclusions, and recommendations represent the impact of barriers, 
enablers, and two-generation program usage as perceived by single mother student 
parents.  The findings align with previous literature.  The lived experiences of the single 
mother students serve as the basis for the findings.  Documenting and explaining the 
interview responses of the single mother student participants led to three findings.  Each 
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of the findings represents how barriers, enablers, and two-generation program usage 
impact single mother student persistence in postsecondary degree or certificate 
attainment. 
Finding 1.  A combination of support systems, barrier mitigation, determination, and 
social capital enable single mother students to overcome barriers and persist in 
postsecondary degree or certificate attainment. 
 All seven single mother student participants discussed the impact support systems 
and barrier mitigation had on their lives as single mother students.  All seven of the 
participants obtained a postsecondary degree or certificate.  The two-generation programs 
enabled the seven single mother student participants and 14 other participants not 
interviewed in this study to complete training pathways that resulted in a 100% 
completion rate.  Participants expressed their determination to pursue a better life for 
themselves and their children through a degree or certificate attainment and indicated 
plans of continuing their education.   
 Conclusion.  Offering comprehensive support allows single mother student 
parents to persist in postsecondary degree or certificate attainment.  Existing literature 
supports the study’s findings.  Comprehensive support services, such as the two-
generation approach, can assist single mothers (Goodman & Reddy, 2019) in degree or 
certificate attainment.  A comprehensive approach funded through a grant program helps 
single mothers achieve long-term educational and potential economic self-sufficiency by 
providing funding for tuition and fees, books, and supplies, access to transportation, 
tutoring, and childcare (Povich et al., 2014).  A comprehensive two-generation approach 
can remove barriers and address service gaps within programs (King et al., 2011). 
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 Recommendation.  Program sponsors should tailor comprehensive support to 
single mother students for their schooling.  This could set them and their families on a 
path to economic self-sufficiency.  To provide tailored, comprehensive support, 
postsecondary education institutions should conduct needs assessments with single 
mother students to ensure support tailored to meet single mother students' needs.  Many 
participants expressed sadness over completing the two-generation program, as they did 
not want it to end.  Providing comprehensive support using a two-generational approach 
is a valuable resource to single mother students.  For single mother students to reach and 
maintain economic self-sufficiency, support should be by programs and ongoing to 
ensure single mothers are well-equipped to move their families out of poverty and into 
economic self-sufficiency. 
Finding 2.  Childcare remains a challenge for single mother students to persist in 
postsecondary degree or certificate attainment. 
 The barrier of childcare challenges was both a challenge and enabler in this study.  
All 7 of the participants either received childcare assistance or already had sustainable 
childcare, which partially relieved a burden.  Conversely, five out of the seven single 
mother students still struggled with time to study due to the challenges and stress 
associated with caring for children while attempting to complete schoolwork.    
Conclusion.  Single mother students persisting to postsecondary degree and 
certificate attainment struggled with childcare.  Existing literature confirms the 
importance of childcare as a means to enabling economic self-sufficiency.  Access to 
childcare can be a barrier that can hinder single mother student success.  An individual 
can obtain economic self-sufficiency when quality, affordable, and reliable childcare 
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options for single mothers exist (Lippard et al., 2013; Orfield, 2009).  Childcare access 
could allow them to take advantage of educational and workplace opportunities (Lippard 
et al., 2013; Orfield, 2009).  The promotion of valuable, high-quality early childhood 
development programs, specifically from prenatal to 3 years of age, result in lifetime 
benefits for the entire family and society (Rolnik & Grunewald, 2003).  Emphasizing 
learning and development in children allows parents to explore their dreams and increase 
their parenting skills and confidence (Lombardi, et al., 2014).  Subsequently, the ability 
to succeed in postsecondary education and employment follows (Lombardi, et al., 2014).  
The limitations of education, family instability, jobs, quality childcare and healthcare, 
and inadequate food and housing hinder low-income families' upward economic mobility 
(Bogle et al., 2016).  Lack of quality childcare presents limits for parents' participation in 
education and training programs (Jones et al., 2016).  Despite available childcare 
assistance for this study participants, the campus daycare did not align with their needs.  
Some participants described a lack of understanding and knowledge regarding childcare 
assistance and the on-campus childcare center rules. 
Recommendation.  Childcare should be a priority agenda item for postsecondary 
education administrators, program sponsors, and government officials.  Though the 
postsecondary administrators and government officials do not directly interact with single 
mother students, like the program sponsors, their decisions regarding childcare impact the 
single mother students.  With needs assessments, postsecondary education administrators 
and sponsors can work with local communities and government officials to offer quality 
and affordable childcare for single mother students.  Although childcare assistance was 
offered and utilized by some single mother student participants in this study, other single 
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mother student participants struggled to understand the rules of the on-campus childcare 
center and the childcare assistance program's rules.  It would be beneficial to the single 
mother students if the postsecondary education institutions would ensure that their 
services are explained in detail and meet the single mother students’ individual needs.  
Finding 3.  Single-mother students' health and well-being impact their ability to persist in 
postsecondary degree or certificate attainment.  Still, support systems can aid in the 
alleviation of the stress experienced. 
 For this study, health and well-being were identified by the single mother student 
participants as stress during the program, balancing work and parental responsibilities 
while in school, and personal life conflicts.  These stressors presented additional barriers 
for the single mother students to overcome.  Nevertheless, the single mother student 
participants did not allow the program's stressors, balancing work, school, parental 
responsibilities, or personal life to distract them from their goals of degree or certificate 
attainment, primarily through the utilization of support systems.   
 Conclusion.  Single mother students' well-being is negatively affected by stress 
from balancing work, school, and parenting responsibilities.  In previous research, 
student parents report feelings of distress over pursuing education but believe their efforts 
are long-term sacrifices for future economic self-sufficiency (Beeler, 2016; Deutsch & 
Schmertz, 2011; Lovell, 2014; Marx, 2002).  Supporting and enabling healthy, positive, 
and self-actualizing changes in two-generation approaches can build parents' 
opportunities with their children (Kim & Watamura, 2015).  Economic value creation 
through social networks can help solve long- and short-term problems (Putnam, 1993; 
1995).  This study aligned with previous research to confirm that stress is in the pursuit of 
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education.  Yet, education is considered a pathway to economic self-sufficiency with the 
use of a two-generation program.  Juggling the various roles of student and parent can 
lead to neglecting one’s health and well-being (Goldrick-Rab & Sorensen, 2010).  Two-
generation programs possess the capacity to enable single mother students to achieve 
their goals through the reduction and sometimes elimination of barriers that create and 
contribute to stress.   
 Recommendation.  The health and well-being of single mother students should be 
an extension of the comprehensive supports offered for participants while attending 
postsecondary education as part of two-generation programs.  Changes in marital 
relationships, demands on financial resources, high anxiety, and lack of sleep can lead to 
overwhelming stress for parents (Barnard & Solchany, 2002; Condon et al., 2004), 
especially single mothers.  Colleges should explain supports offered regarding health and 
well-being that single mother students can utilize to reduce or eliminate stress.  If no 
supports are in place on campus, college administrators should implement such programs 
to meet their single mother students and student-parent populations' needs.  Student 
support coordinators could monitor single mothers' well-being through regular check-ins 
via phone, email, or in-person to ensure that the single mother students progress in 
programs without added stress barriers. 
Discussion 
Obtaining a degree or certificate through postsecondary education can lead to a 
job with family-sustaining wages (Gault et al., 2017; Goodman & Reddy, 2019; Kruvelis 
et al., 2017).  The purpose of this qualitative phenomenological study was to explore the 
use of a two-generation program for single mothers as a pathway to economic self-
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sufficiency.  This study required single mother students to discuss their “lived 
experiences” as single mothers and students obtaining a degree or certificate in a 
community college. 
An exploration of the barriers, enablers, and usage of a two-generation program 
provides insights into the single mother student experience.  Participants acknowledged 
their completion of a degree or certificate programs with plans for continued education.  
This commitment to continuing their education is a belief held by single mother students 
to improve their lives and their children's lives.  Cruse et al. (2018) and Povich et al. 
(2014) support continued education, which states that attaining a postsecondary degree is 
a proven path away from poverty and can be transformational for individuals, especially 
single mothers.  
An individual can obtain economic self-sufficiency by providing quality, 
affordable, and reliable childcare options to single mothers so that they can take 
advantage of educational and workplace opportunities (Lippard et al., 2013; Orfield, 
2009).  Assistance in navigating and accessing service and support systems, including 
college attendance and employment, aids single mothers (Goodman & Reddy, 2019).  
Access to social capital can equip low-income single women to handle the transitions of 
life and aid in the move towards self-sufficiency (Constance-Huggins, 2014).  The study 
results and prior research indicate the priority and necessity of continued policies and 
support offered to single mother students through two-generation programs for childcare 
and childcare assistance, support services, financial assistance, health, well-being 
assistance, and increased social capital. 
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Limitations of the Study 
Roberts (2010) and Terrell (2016) define limitations as the study areas that the 
researcher has no control over, which negatively affects the results or the ability to 
generalize results.  Three limitations exist for the current study.  First, the researcher is a 
single mother and currently enrolled in postsecondary education.  This status may have 
affected the study results.  Creswell (2013) explains that the researcher should document 
the experiences, biases, prejudices, and orientations that have influenced the study's 
interpretation and approach.  Clarifying researcher bias through reflexivity requires the 
researcher to continually be aware of any personal actions that may impact the study's 
outcomes (Terrell, 2016).  For this study, the researcher elected to keep a reflection 
journal that documented experiences, biases, prejudices, and orientations to minimize 
personal preference throughout the study. 
Second, the sensitivity associated with discussing specific topics can be 
considered a limitation in research (Roberts, 2010).  Addressing living in poverty or the 
struggles of raising children as a single mother can be sensitive topics.  Some participants 
were reluctant, at first, to discuss these topics in this research. The response rate could 
have been negatively affected due to the topic's sensitivity for the participants, and 
therefore, a possible limitation in the research.  One participant ended the interview early 
without explanation, and another participant provided short answers without much detail 
to the interview questions. 
Finally, limitations are unanticipated challenges that emerge during the planning 
and completion of a study (Price & Murnan, 2004).  The Coronavirus (COVID-19) 
outbreak became a rapidly evolving situation from 2019 through 2020 (U.S. Department 
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of Health and Human Services CDC, 2020).  COVID-19 is a respiratory disease that can 
cause mild to severe illness, including illness resulting in death, and spreads from person-
to-person (U.S. Department of Health and Human Services CDC, 2020).  At this time, 
there is no vaccine to protect against COVID-19 and no approved medications for 
treatment (U.S. Department of Health and Human Services CDC, 2020).  The spread of 
the COVID-19 virus forced academic institutions to adjust course delivery and processes 
related to research.  The IRB at The University of Southern Mississippi suspended all 
human subjects research involving face-to-face interactions with research participants 
until further notice.  As a result, both the researcher and the participants' safety was a 
consideration amid the COVID-19 outbreak.  The researcher chose to conduct phone 
interviews instead of face-to-face interviews, the preferred data collection format.  This 
alteration to the preferred data collection method could have changed the study's results 
or affected the response rate. 
Recommendations for Future Research 
 Future research allows the opportunity to expand current research.  This study 
sought to explore using a two-generational program for single mothers as a pathway to 
economic self-sufficiency.  The study aimed to identify strategies to help single mothers 
attain community college degrees or certificates, thereby leading to economic self-
sufficiency.  Though single mother students share single mother and student titles, their 
lives differ, which requires tailored solutions through research and practice that meet 
their unique needs. 
Additional research would benefit from a qualitative comparative study of two-
generational programs for single mothers and single fathers in postsecondary education.   
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The postsecondary educational setting could be specifically community college level, 4-
year university level, or both.  Researching both populations could provide insights into 
the similarities and differences of what male and female student parents require for 
success in reaching their goals and, ultimately, economic self-sufficiency.  Additionally, 
conducting a mixed-methods study of single mothers to include one-on-one semi-
structured interviews with a follow-up focus group from the semi-structured interviews 
could prove beneficial.  A mixed-methods study could provide more detail into the needs 
of the single mother student population. 
 Finally, a focus on economic self-sufficiency achievement via a two-generational 
approach in postsecondary education could provide valuable information on this topic.  
Questions could center on job obtainment and degree, and job alignment.  Additional 
considerations could delve into improvements after postsecondary education completion.  
Conducting a qualitative longitudinal study could provide data to confirm that the two-
generation program helped participants to reach goals and economic self-sufficiency.  
Tracking the single mother students overtime after their program completion may provide 
further insights into the two-generation program's strengths, weaknesses, and campus 
support systems.  Once identification of the strengths and weaknesses occurs, further 
improvements are possible for existing resources or new resources to provide single 
mother students with a foundation for success. 
Summary 
Chapter V contained a summary of the study, research findings, conclusions, 
recommendations, discussion, limitations of the study, and future research 
recommendations.  The purpose of this study was to explore the use of a two-generational 
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program for single mothers as a pathway to economic self-sufficiency.  The study aimed 
to identify strategies to help single mothers attain community college degrees or 
certificates, thereby leading to economic self-sufficiency.  One-on-one semi-structured 
interviews were conducted, transcribed, and reviewed by the researcher to identify codes 
using interpretative phenomenological analysis.  The researcher categorized emergent 
themes and subthemes through a review of the codes.  The data analysis yielded barriers 
and enablers to single mother students' persistence in postsecondary education degree or 
certificate attainment. 
The researcher identified and categorized themes based upon participant 
responses as demographics, barriers, enablers, or two-generation approach usage.  
Childcare challenges and stress were barriers identified by the single mother student 
participants.  Support systems, barrier mitigation, determination, and social capital were 
enablers identified by the single mother student participants.  Themes for two-generation 
usage were goal support/needs met and appreciation of the two-generation 
program.  Even though barriers were present in the single mother student journeys, they 
each persisted and obtained a degree or certificate in their designated training programs.   
Prior and current research indicates strides in the use of two-generation 
approaches.  However, the research results suggest that there are areas that continue to 
require attention and concern single mothers and their children's success.  All of the 
barriers and enablers for single mother students identified in this study rest upon the prior 
research of Goldrick-Rab & Sorensen (2010), Goodman & Reddy (2019), Lippard et al. 
(2013), Orfield (2009), and Povich et al. (2014).  
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Support systems, childcare challenges, barrier mitigation, social capital, and the 
use of a two-generation program were among the single mother student participants in 
this study as keys to persisting to a postsecondary degree or certificate attainment.  The 
single mother students in this study emphatically voiced their “lived experiences” as 
single mothers and students.  The single mother students voiced their sincere appreciation 
for the assistance received from the two-generation program.  The results of this study 
confirmed that two-generation programs could be life-changing for single mother 
students in the pursuit of education to reach economic self-sufficiency. 
Attention given to the single mother student population is just as important as the 
attention and resources given to first-generation college students, athletes, first-year 
students, etc.  Ownership of their role as a single mother student belongs primarily to the 
individual.  However, in school and work settings, a need exists for assistance and 
policies that promote family-friendly environments to support single mothers in reaching 
economic self-sufficiency goals.  Being a single mother, student, and employee requires 
continuous balancing that can induce stress.  Single mother students need support in their 
efforts to achieve the American Dream.  This study suggests that single mother students 
can earn a postsecondary degree or certificate success with the proper support through 
two-generation programs.  Optimistically, colleges and workplaces will be more specific 
in their approaches to aiding single mothers in their pursuit of economic self-sufficiency 
for themselves and their families.  Until then, work remains in assisting single mothers 
and their children to obtain the American Dream of economic self-sufficiency. 
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1. Are you pregnant, a parent or guardian of a child 
under 18? (use this question if sending this to a larger 
audience; those that answer “no” can be disqualified) 
N/A  
   
2. Are you currently: a. A full-time student b. A part-
time student 
Yes Q11 
   
3. What year are you in school? Yes Q11 
   
4. Are you a transfer student?  (Please answer yes if you 
have transferred any credits from another educational 
program or school into your current school.) 
N/A  
   
5. How old: a. Are you currently? b. Were you when 
you became pregnant with your first child or became a 
guardian of your first child? 
Yes Q9 
   
6. Are you currently: (check all the apply) N/A  
   
7. How many children (under 18) are you parenting? Yes Q13 
   
8. What is the age of the oldest child you are parenting? 
(drop down choices) 
Yes Q13 
   
9. What is the age of the youngest child you are 
parenting? 
Yes Q13 
   
10. Are you: a. Female b. Male c. Other N/A  
   
11. What is your CURRENT marital status? N/A  
   
12. If you are living with one or more of your children, 
which of the following best describes your living 
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13. Do you consider yourself a single parent? N/A  
   
14. Are you or your siblings the first generation in your 
family to attend college?  
Yes Q11 
 
15. Were you raised primarily by a single parent? N/A  
   
16. Which of the following best represents your race or 
ethnicity? 
Yes Q10 
   
17. Is English your first/native language? N/A  
   
18. For each of the following statements about your 
experiences as a pregnant or parenting student at this 
school, please indicate how often the statement applies 
to you: (Choices: Very Often, Often, Sometimes, Rarely 
Never) 
Yes Q1 
   
19.  For each of the following statements about your 
experiences as a pregnant or parenting student at this 
school, please indicate how often the statement applies 
to you: (Choices: Very Often, Often, Sometimes, 
Rarely, Never) 
Yes Q1 
   
20. Have you experienced any of the following 
challenges as a student parent while you have been at 
this school? (check all that apply) 
Yes Q4 
   
21. For each of the following statements about your 
experiences as a pregnant or parenting student at this 
school, please indicate how often the statement applies 
to you: (Choices: Very Often, Often, Sometimes, 
Rarely, Never) 
Yes Q1 
   
22. Who or what has helped you the most as a parenting 
student at this school? [text box for open-ended 
response] 
Yes Q3 
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23. What has been the biggest challenge for you as a 
parenting student at this school? [text box for open-
ended response] 
Yes Q4 
   
24. Overall how well do the support services at your 
school meet your needs as a parenting student? 
(Choices: Extremely well, Quite well, Moderately well, 
Not very well, Not at all) 
Yes Q2 
   
25. Please indicate how useful each of the following 
basic needs-related supports are or would be for you as a 
pregnant or parenting student: (Choices: Not useful, 
Somewhat useful, Very useful) 
Yes Q2 
   
26. Please indicate how useful each of the following 
academic-related supports are or would be for you as a 
student parent: (Choices: Not useful, Somewhat useful, 
Very useful) 
Yes Q2 
   
27. What type of childcare provider does your youngest 
child utilize the majority of the time: 
Yes Q2 
   
28. Please indicate how much you agree with the 
following statement: I am satisfied with the quality of 
child care that my youngest child receives. (Quality 
child care as defined by caring and responsive provider 
in a safe, age appropriate, and stimulating environment.) 
(Choices: Strongly Agree, Agree, Neither Agree nor 
Disagree, Disagree, Strongly Disagree) 
N/A  
   
29. Please indicate how useful each of the following 
childcare-related supports are or would be for you as a 
pregnant or parenting student: (Choices: Not useful, 
Somewhat useful, Very useful) 
Yes Q2 
   
30. Please indicate how useful each of the following 
parenting/family-related supports are or would be for 
you as a pregnant or parenting student: (Choices: Not 
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31. Have you received any parenting education or 
support with parenting issues from this school?  Please 
explain. [text box for open ended response] 
Yes Q2 
   
32. How many breaks have you taken from attending 
any college since you became pregnant or a 
parent/guardian (i.e., stopped attending for a major part 
of the semester or longer-not including summer breaks)? 
Yes Q6 
   
33. What were your primary reasons for taking time off? 
(Check all that apply) 
Yes Q6 
   
34. How would you rate your level of stability in the 
following areas (defined below) RIGHT NOW? 
(Choices: Very stable, Moderately stable, Slightly or 
Not Stable) 
Yes Q7 
   
35. How would you currently rate the level of stress in 
your own life? 
Yes Q7 
   
36. What are the top FIVE causes of stress in your life 
right now? Check up to 5. 
Yes Q7 
   
37. Were you pregnant at any time while you were a 
student at this school? Those who answer “no” can be 
skipped to question 39. 
N/A  
   
38. While you were pregnant and a student at this 
school: (Choices: Yes, Somewhat, No, Not Applicable) 
N/A  
   
39. Which of the following categories best describes 
your employment status? 
Yes Q14 
   
40. If you are employed, how many hours do you work 
in a typical week? 
No Q14 
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The Endicott College FFCT Survey Mapped to Interview 
Questions (Continued) 
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41. Please indicate which, if any, of the following forms 
of financial assistance you have used or receive so far 
while a student parent at this school (check all that 
apply): 
Yes Q8 
   
42. Last year, what was your approximate total 
household income from all sources, before taxes? 
(please do not include loans/grants except those for 
living expenses) (Please note that your response to this 
question will not affect your financial status with this 
school.) 
No Q15 
   
43. Is there anything else you would like to add? No Q16 
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APPENDIX E – Interview Questions (Single Mother Students) 
 
1. Please tell me about your experiences as a student parent when you were at 
the community college.   
a. Tell me about your instructors, faculty, and staff. 
b. Tell me about your peers. 
c. In what ways were your instructors, faculty, staff, and peers supportive of 
you as a student parent? 
d. In what other ways would you have liked for your instructors, faculty, 
staff, and peers to be of assistance to your success as a student parent?  
e. Were you involved in campus life at the community college?  If yes, then 
what college activities were you involved with, and how did they impact 
your experience as a student parent?  If no, then why not, and what do you 
believe would have enabled your decision to participate in campus life? 
2. Did the support services at the community college meet or not meet your 
needs as a student parent?  Please explain. 
a. What specific support services were offered. (i.e., basic needs, academic  
 needs, childcare needs, parenting/family needs) 
3. Who or what helped you the most as a student parent at the community 
college?  How? 
a. Were there others that helped you?  How? 




a. What would others say was your biggest challenge? 
5. Tell me about your experience being a member of the two-generation 
program. 
a. Did it help in the pursuit of your degree or certificate?  How? 
b. Did it help with you achieving independence from assistance for you and 
your family?  How? 
c. What improvements would you suggest be made to the two-generation 
program to meet the needs of other student parents? 
6. How would you describe your level of stress while attending the community 
college and as a participant of the two-generation program? 
a. What were the causes of stress, if any, in your life while attending the 
community college and as a participant of the two-generation program? 
b. How many breaks, if any, did you take from attending any college since 
you became a parent/guardian (i.e., Stopped attending for a major part of 
the semester or longer-not including summer breaks)? 
i. What were your primary reasons for taking time off? 
7. Tell me about your ability to handle the basic needs of everyday life while 
attending the community college and as a participant of the two-generation 
program.   
a. Could you explain specifics of stress regarding housing, food, job,   
financial, childcare, transportation, and healthcare. 
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8. Did you receive any form of financial assistance while a student parent at the 
community college?  If yes, please explain what type of assistance and how it 
was of assistance to you as a student parent.  If no, please explain. 
9. What was your age when you were enrolled and participating in the two-
generation program? 
10. What is your race/ethnicity? 
11. What year were you enrolled at the community college while participating in 
the two-generation program? 
a. Are you currently enrolled in continuing education?  Training program, 
Bachelor’s, or Master’s?  If yes, what is your enrollment status?  Full – or 
Part-time?  If no, please explain. 
b. Were you the first generation in your family to attend college?  If yes, then 
please explain your experience as a first-generation college student.  If no, 
please explain. 
12. What was your living arrangement while enrolled at the community college 
and participating in the two-generation program?  (Options: On-campus 
college housing, On-campus private housing, Off-campus college housing, 
Off-campus house/apartment, House/apartment with a parent, grandparent or 
other relatives, Public housing, Section 8 housing, Shelter, or transitional 
housing, Homeless) 
13. How many children (under 18) were you parenting while enrolled at the 
community college and participating in the two-generation program? 
a. What were the ages of your children at the start of your program? 
 
145 
14. What was your employment status while enrolled at the community college 
and participating in the two-generation program? 
a. If you were employed, how many hours did you work in a typical week? 
15. Last year, what was your approximate total household income from all 
sources, before taxes?  
16. Is there anything else that you would like to add?   
a. Anything specific about the two-generation program that you would like 
 to add?   
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APPENDIX F – Interview Questions (Program Coordinator)  
1. Please tell me about your experiences as a coordinator of the two-generation 
program at the community college.   
a. Tell me about the single mother student program participants. 
b. Tell me about the single mother student program participant interactions 
with their peers that you witnessed. 
c. In what ways are you and other faculty and staff supportive of the single 
mother student program participants? 
d. In what other ways would you have liked for yourself and other faculty, 
staff, and peers to be of assistance to the success of the single mother 
student program participants?  
e. Did you notice a difference in the single mother student program 
participants' involvement in campus life versus those who were not 
involved?  If yes, then how do you think they impacted the single mother 
student program participants?  If no, then why do you believe the single 
mother student program participants did not become engaged with campus 
life, and what do you think would have enabled their decision to 
participate in campus life? 
2. In what ways do you feel the support services at the community college met or 
did not meet the needs of the single mother student program participants? 
a. What specific support services were offered. (i.e., basic needs, academic  
 needs, childcare needs, parenting/family needs) 
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3. Who or what do you believe helped the two-generation program participants 
the most as a student parent at the community college? 
4. What was the biggest challenge that the single mother student program 
participants expressed to you as a student parent at the community college? 
5. Tell me about your experience being the coordinator of the two-generation 
program. 
a. How do you believe it helped the single mother student program 
participants in the pursuit of their degree or certificate? 
b. How do you believe it helped with the single mother student program 
participants achieving economic self-sufficiency for themselves and their 
families? 
c. What improvements would you suggest be made to two-generation 
programs to meet the needs of other student parents? 
6. How would you describe your perception of the single mother student 
program participants’ level of stress while attending the community college 
and as a participant of the two-generation program? 
a. What did the single mother student program participants identify as the 
causes of stress in their life while attending the community college and as 
a participant of the two-generation program? 
b. Did the single mother student program participants take any breaks from 
attending the community college since they became a parent/guardian (i.e., 




i. What did the single mother student program participants identify 
as the primary reasons for taking time off? 
7. Tell me about your perception of the single mother student program 
participants’  ability to handle the basic needs of everyday life while enrolled 
at the community college and as a program participant.  
a. Could you explain specifics of stress regarding housing, food, job, 
financial, childcare, transportation, and healthcare? 
8. Did any of the two-generation program participants receive any form of 
financial assistance while a student parent at the community college?  If yes, 
please explain what type of assistance and how it benefited them as a student 
parent.  If no, please explain. 
9. Is there anything else that you would like to add?  




APPENDIX G – Interview Script & Protocol   
 
Title of Study: Single Mother Self-Sufficiency: An Exploration of the Two-Generation 
Approach 
Primary Investigator: Chiquila Dolison 
Phone: 601.606.0951 
Email: chiquila.dolison@usm.edu 
Department: Human Capital Development 
 
Read Informed Consent:  
Introduction 
The purpose of the study is to explore the use of the two-generation program for single 
mothers as a pathway to economic self-sufficiency.  The study aims to identify strategies 
to help single mothers attain community college degrees or certificates, thereby leading 
to economic self-sufficiency.   
You are invited to participate in this study because you are a single mother, student, and a 
completer of the two-generation program OR the program coordinator of the two-
generation program at the community college. 
Description of Procedures 
If you agree to participate, the interview will last approximately 60 minutes.  The 
telephone interview will be recorded on a digital voice recorder.  A fake name 
(pseudonym or alias) will identify you for the study, and your information will be 
protected before, during, and after this research study.  During the interview process, you 
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can feel free to skip any questions that you do not wish to answer.  After the interview, 
the audio recording will be transcribed, and you will be presented with a copy of the 
transcript for your review and confirmation of accuracy via email.  If you have changes to 
the transcript, you will have the opportunity to submit changes to me.  After the 
dissertation research, I will provide you with a report of the written findings from the 
study.  Your participation is completely voluntary.  You may discontinue participation at 
any time during the interview. 
Risks 
There are no known or foreseeable risks for participation in this study. 
Benefits 
An understanding of prior research and data regarding the struggles of single mothers 
helps to determine sustainable solutions to improve support services and develop 
proactive family-friendly postsecondary campuses and workplaces that ensure single 
mothers and their children find economic and educational success.  This information is 
helpful to educators, policymakers at the state, local and federal levels, businesses, 
organizations, and any group that serves single mothers.  Upon successful completion of 
your interview and transcript review, you will receive a $25 Amazon, Walmart, or Visa 
electronic gift card of your choice via email.  You will also receive a copy of the study 
results. 
Confidentiality 
Records identifying participants will be kept confidential to the extent permitted by 
applicable laws and regulations and will not be made publicly available. 
Questions or Problems 
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You are encouraged to ask questions or express your concerns at any time during this 
interview or study. 
➢ For further information about the study, contact primary investigator Chiquila 
Dolison, 601.606.0951 
Participant Signature 
Your response of “YES” to the following question provides verbal consent of your 
voluntary participation, that the study has been explained to you, and that your questions 
have been answered satisfactorily.  
Do you have any questions about anything I just said? Yes No 
Were there any parts that seemed unclear?   Yes No 
Do you agree to participate in this interview?  Yes No 
____________________________________                   ______________________ 
 Participant’s Verbal Consent                                             Primary Investigator 
____________________________________                    ___________________ 
Date                                         Date 
 
Opening Interview Script: Thank you for your willingness to participate in this study!  
You have been chosen to participate because you are a single mother, student, and a 
completer of the two-generation program at the community college.  I am a doctoral 
candidate at The University of Southern Mississippi.  The purpose of the study is to 
explore the use of the two-generation program, in which you were involved in as a single 
mother, as a pathway to independence from assistance.  The study aims to identify 
strategies to help single mothers attain community college degrees or certificates, thereby 
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leading to independence from assistance.  The study will seek to identify the two-
generation program effect on single mothers’ pursuit of independence from assistance 
through postsecondary education achievement.  The interview will take approximately 60 
minutes to complete.  Please feel free to take a break at any time during the interview.  
With your permission, I will use a recorder to record our interview session.  Your name 
will not be associated with this study in any way.  You will be assigned another name as 
an identifier.  Feel free to be open and honest with your responses.   Do I have your 
permission to record this interview?  YES or NO 




Start Time of Interview: ____________          End Time of Interview: ____________ 
Date: ______________                                     Location: __________________________ 
Interviewer: ___________________    Interviewee/Pseudonym: ____________________ 
Questions: 1st (Single Mother Students) 2nd (Program Director) 
(Ask questions here: Single Mother Students) 
(Ask questions here: Program Director) 
 
Closing Statement 
Thank you for your time and willingness to participate in this interview!  As mentioned 
earlier, I have procedures in place to keep your information confidential, and it will only 
be used for this research study.  You will receive a copy of an interview transcript within 
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a week via email.  I will ask for your review to ensure your responses are appropriately 
documented and that you agree that it is correct.  Also, once your confirmation is 
received, I will email you an electronic $25 gift card as a “Thank you!” for your 
participation in the study.  Please expect to receive your gift card within five business 
days after you review the transcript.  Are there any questions before we end our interview 













APPENDIX I –Waiver of Documentation of Informed Written Consent 
 
Investigator’s Name:  Chiquila N. Dolison  
Title of Project:   Single Mother Self-Sufficiency: An Exploration of the Two- 
     Generation Approach 
Waiver of Documentation of Consent 
Documentation of consent means that participants are required to sign a consent form, 
thereby documenting their consent.  A waiver of documentation means that the IRB is 
waiving the requirement to obtain the participant’s signature.  Even if this waiver is 
granted, a consent process must still be in place.  The consent process must contain all the 
required elements of consent and usually consists of a consent form or a verbal script that 
is read aloud to the study participants. 
 
For the IRB to grant this waiver, your project must meet one of the following conditions.  
Check the appropriate condition and explain why your research meets the condition in the 
space provided. 
 
□ Condition 1 – The only record linking the participant and the research would be the  
consent document, and the principal risk would be the potential harm resulting from a  
breach of confidentiality.  Each subject will be asked whether the subject wants  
documentation linking the subject with the research, and the subject's wishes will  
govern.  This refers to instances where participants could be seriously harmed if  





√ Condition 2 – The research presents no more than minimal risk of harm to  
participants and involves no procedures for which written consent 
is normally required outside of the research context.  This refers to methods such as mail 
surveys or brief interviews over the telephone or at public events/venues that elicit  
non-sensitive information. 
Explanation:  - Telephone interviews in which participants may have limited access to 
digitally sign consent forms. 
 
 
Signature of Researcher ___________________________________  Date ____________  
 




APPENDIX J – Invitational Email to Single Mother Student Participants 
 




Your coordinator of the community college two-generation program provided me with 
your contact information to participate in my dissertation research study.  You have the 
opportunity to receive a $25 electronic gift card for participating in a telephone interview.  
 
My name is Chiquila Dolison, and I am a doctoral candidate at The University of 
Southern Mississippi.  You are invited to participate in this study because you are a single 
mother, student, and completer of the two-generation program. 
The purpose of the study is to explore the two-generation program as a pathway to 
independence from assistance.  Your participation is completely voluntary and you may 
discontinue participation at any time during the interview.  Your information will be 
confidential. 
 
If you choose to participate, I kindly ask that you: 
• Confirm your status as a single mother during your participation in the two-
generation program. 
• Participate in a telephone interview (approximately 60 minutes). 
• Please confirm your willingness to participate by responding to this email or 
calling 601.606.0951 no later than (date). 
• After the interview, review the interview transcript for accuracy and submit any 
corrections via email no later than (date). 
 
Your participation could be helpful to policymakers at the state, local, and federal levels, 
businesses, organizations, and any group that serves single mothers.  Upon successful 
completion of your interview and transcript review, you will receive a $25 electronic gift 
card of your choice from Amazon, Walmart, or Visa via email.  You will also receive a 
report of the study results. 
 












APPENDIX K – Invitational Email to Program Coordinator Participant 
 




You are invited to participate in my dissertation research study entitled: Single Mother 
Self-Sufficiency: An Exploration of the Two-Generation Approach.  You have the 
opportunity to receive a $25 electronic gift card upon your agreement and successful 
interview completion.   
 
My name is Chiquila Dolison, and I am a doctoral candidate at The University of 
Southern Mississippi.  You are invited to participate in this study because you are the 
coordinator of the two-generation program, possess knowledge of the grant proposal, and 
have first-hand experience and observation of the two-generation program participants. 
The purpose of the study is to explore the two-generation program as a pathway to 
economic self-sufficiency for single mothers and their families.  Your participation is 
completely voluntary and you may discontinue participation at any time during the 
interview.  Your information will be confidential. 
 
If you choose to participate, I kindly ask that you: 
• Participate in a telephone interview (approximately 60 minutes). 
• Please confirm your willingness to participate by responding to this email or 
calling 601.606.0951 no later than (date). 
• After the interview, review the interview transcript for accuracy and submit any 
corrections via email no later than (date). 
 
Your participation could be helpful to policymakers at the state, local, and federal levels, 
businesses, organizations, and any group that serves single mothers.  Upon successful 
completion of your interview and transcript review, you will receive a $25 electronic gift 
card of your choice from Amazon, Walmart, or Visa via email.  You will also receive a 
report of the study results. 
 












APPENDIX L – Interview Confirmation and Reminder Email 
 
Subject:  Telephone Interview Confirmation and Reminder Details for the two-generation 
program at the community college 
 
Hello (name), 
Thank you for your willingness to participate in my research study involving the sharing 
of your experience of the two-generation program!  Your participation is completely 
voluntary and you may discontinue participation at any time during the interview.  Your 
information will be confidential.  Please be reminded of the following interview details: 
 
• Interview scheduled to be held on (date) at (time) via phone. 
• The telephone interview will be approximately 60 minutes. 
• After completion of the interview, review the interview transcript for accuracy 
and submit any corrections via email no later than (date). 
• You will receive a $25 electronic gift card for participation in the study after 
successful completion of your interview and transcript review from Amazon, 
Walmart, or Visa. 
 
Please confirm your attendance to participate in a telephone interview by responding to 
this email, calling, or texting 601.606.0951 no later than (date).  Once again, thank you 
for your willingness to participate in this study. 
 

















APPENDIX M – Informed Consent 
 
Title of Study: “Single Mother Self-Sufficiency: An Exploration of the Two-Generation 
Approach” 
Primary Investigator: Chiquila Dolison 
Phone: 601.606.0951 
Email: chiquila.dolison@usm.edu 
Department: Human Capital Development 
 
Introduction 
The purpose of the study is to explore the use of the two-generation program for single 
mothers as a pathway to economic self-sufficiency.  The study aims to identify strategies 
to help single mothers attain community college degrees or certificates, thereby leading 
to economic self-sufficiency.   
You are invited to participate in this study because you are a single mother, student, and a 
completer of the two-generation program OR the program coordinator of the two-
generation program at the community college. 
Description of Procedures 
If you agree to participate, the interview will last approximately 60 minutes.  The 
telephone interview will be recorded on a digital voice recorder.  A fake name 
(pseudonym or alias) will identify you for the study, and your information will be 
protected before, during, and after this research study.  During the interview process, you 
can feel free to skip any questions that you do not wish to answer.  After the interview, 
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the audio recording will be transcribed, and you will be presented with a copy of the 
transcript for your review and confirmation of accuracy via email.  If you have changes to 
the transcript, you will have the opportunity to submit changes to me.  After the 
dissertation research, I will provide you with a report of the written findings from the 
study.  Your participation is completely voluntary.  You may discontinue participation at 
any time during the interview. 
Risks 
There are no known or foreseeable risks for participation in this study. 
Benefits 
An understanding of prior research and data regarding the struggles of single mothers 
helps to determine sustainable solutions to improve support services and develop 
proactive family-friendly postsecondary campuses and workplaces that ensure single 
mothers and their children find economic and educational success.  This information is 
helpful to educators, policymakers at the state, local and federal levels, businesses, 
organizations, and any group that serves single mothers.  Upon successful completion of 
your interview and transcript review, you will receive a $25 Amazon, Walmart, or Visa 
electronic gift card of your choice via email.  You will also receive a copy of the study 
results. 
Confidentiality 
Records identifying participants will be kept confidential to the extent permitted by 
applicable laws and regulations and will not be made publicly available. 
Questions or Problems 
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You are encouraged to ask questions or express your concerns at any time during this 
interview or study. 
➢ For further information about the study, contact primary investigator Chiquila 
Dolison, 601.606.0951 
Participant Signature 
Your response of “YES” to the following question provides verbal consent of your 
voluntary participation, that the study has been explained to you, and that your questions 
have been answered satisfactorily.  
Do you have any questions about anything I just said? Yes No 
Were there any parts that seemed unclear?   Yes No 
Do you agree to participate in this interview?  Yes No 
____________________________________                   ______________________ 
 Participant’s Verbal Consent                                             Primary Investigator 
____________________________________                    ___________________ 
Date                                         Date 
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APPENDIX N – Follow-Up Email to Participants for Member Checking 
 
Subject:  Transcript Review of the two-generation program at the community college  
 
Hello (name), 
Thank you for your participation in the research for my study, exploring the use of the 
two-generation program as a pathway to independence from assistance for single 
mothers.  As previously discussed, you will find attached to this email a copy of the 
interview transcript for your review.  Please read the entire transcript carefully and 
indicate any inaccurate responses.  Revise text if necessary.   
 
Please contact me no later than (date) with any changes.  If I do not hear from you by 
(date), I will assume no changes or revisions are necessary and that you accept the 
transcript as your confirmation that it is correct. 
 
Thank you once again for your assistance with this dissertation study! 
 
Please feel free to contact me if you have any further questions or concerns.  Once I have 
received your reviewed transcript, you will receive a $25 electronic gift card of your 


















APPENDIX O – Program Coordinator Email to Participants 
 
Subject:  Your Interview Participation is Encouraged – Action Requested 
 
Hello (name), 
As your coordinator of the community college two-generation program, I want to 
encourage you to participate in an upcoming phone interview.  You will receive a $25 
electronic gift card for participating.  The interview is part of a research study conducted 
by Chiquila Dolison. 
 
Chiquila is a doctoral candidate at The University of Southern Mississippi.  She is 
inviting you to participate in her study because you are a single mother, student, and 
completer of the two-generation program.  On Tuesday, May 26, 2020, she sent an 
invitation to your email address.  If you have not responded to the email, you should 
expect Chiquila to contact you via phone to request your participation.   
 
Your participation is completely voluntary and you may discontinue participation at any 
time during the interview.  Your information will be confidential.  The information that 
you provide could be helpful to policymakers at the state, local, and federal levels, 
businesses, organizations, and any group that serves single mothers.  Upon successful 
completion of your interview and transcript review, you will receive a $25 electronic gift 
card of your choice from Amazon, Walmart, or Visa via email.  You will also receive a 
report of the study results. 
 
Chiquila’s project has been approved by The University of Southern Mississippi’s 
Institutional Review Board.  IRB Number: IRB-20-216 
 





(program coordinator name) 
Coordinator 
(community college name) 
Email: (program coordinator) 






APPENDIX P – Thank You Email to Participants 
 
Dear (Participant’s Name), 
 
Thank you for your participation in the research for my study, exploring the use of the 
two-generation program as a pathway to independence from assistance for single 
mothers.  As previously discussed, a $25 “Thank you” gift card link is included in this 
email for your participation in the study. 
 
Your participation could be helpful to policymakers at the state, local, and federal levels, 
businesses, organizations, and any group that serves single mothers.  I wish you and your 
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